DOCOHEHT SESOHE 



ED 124 771 95 C2 007 399 

TITLE I Study for the Articulation of CciDpetencyrBased 

* Curricula for tna Coordination of 

Vocaxibnal-Technical Education Programs in Louisiana, 
^ Final 3eport. Volume I. 

IHSIITOTIOK ^ , Louisiana 'State Dept. of Education^ Eaton Souge. Div* 

of Voeaticnal Education. 
Spoils AGESCY national Center for Educational Hesearch and 

Development (DHEW/OE) r flashingtonr D.C* 
VT~102-997 
V0258VZ 
aay "76 

02G~C-7i|-17aa 

78p.; For related documents^ see CE C07 3 99-aoa 
aF-$C.33 HC-$a.67 Plus Postage. 

♦Articulation (Program) ; *Curriculum Eevelopment; 
Curriculum Svaluarion; Handicapped Students; Junior 
Colleger; *Performance Based Education; Physically 
Handicapped; Post Secondary Sducatiop.; Secondary 
Education; cState Curriculum Guides; State Programs; 
♦Statewide Planning; *Vocational Education; 
Vocational Schools 
Louisiana 



Objectives of the project were: (1) to develop 
stat^wid^> articulated competency-based curricula in s-elected . 
vocational education programs^ (2) to develop a plan for coord-inating 
instruction between higii schools^ vocational schooler and colleges, 
(3) to determine standards for levels of^ competencies of selected 
curricular {^} to provide instructors witt guidelines indicating 
achievement levels, and (5) to identify problem areas in curriculum 
models for special needs students. Following a literature review, 
collection of data from schools and employers, and assessment of 
guides in current use, articulation advisory committees were formed. 
Although interest was high in the group, signed articulation 
agreements were not achieved. Curriculum guides were developed and 
field tested fcr five vocational areas: air 

conditioning/refrigeration, drafting occupations, electronics, 
nursing occupations, and office occupations. Evaluation results are 
shown for each of the three institutional levels, and 8055 of the 153 
instructors said that they would use the guides. Revised guides were 
disseminated in the State. Also reported are the results of an 
ass^rssment of programs for special needs students in vocational 
"schools. A bibliography is included in the document. Appendixes 
certain a task inventory for nuirse assistant, field test and special 
needc assessment questionnaires, and a list of special needs 
instructional ifaterxals. (EG) 



aSPOHT NO 
BUF.EAU IJC 
EUE DATE 
'GFANT 
MOTE * 

EDFS FSICE 
DESCEIPTOP.S 



IDZN^IIFIZRS 
ABSIRACI 



r»-^,.^^^»5 arqairM ly EPIC include many infc»rmal unpublished materials not available from other sources, ERIC makes every 
cffnrt t- -^Ulr \hr l.rst c-py available Nevertheless, items uf marginal reproducibility are often encountered and this affects the 
qu-ilily fj^^ ' ; r firh^- diA l.aiJcwpy repruductions ERIC giakes available via the ERIC Document Reproduction Service (EDRS). 
O ^ n . t r'^si. . :,slUr ih( quality the original document. Reproductions supplied by EDRS are the best that can be made from 



p 



Final Report 

Project No. V0258VZ 
Grant No. ()EG-0-74-174A 



A STUDY FOR THE i\RTICULi\TION OF COMPETEI^XY-BASED CURRICUIA FOR 
TllE COORDINATION OF VOCATXONi\L~TECHNICAL EDUCATION PROGRiVMS IN 

LOUISIANA 



Volume I of six volumes / 



Gertrude M. Enloe, Ed. D. 
Louisiana State Department of Education 
Hureau of Vocational Education 
0. Dox 4A064, Capitol Station 
Baton Rouge, Louisiana 70>SOA 

May 1976 



1 



fhc research reported huruin was performed pursuant lo a >^rant 
with the office ol Education, U.S. Dc?partnient of Itealth, Education, 
iml ^^eltare. Contractors undertaking such projects under Covern- 
ment sponsorship are encouraged to express freely their professional ^ 
)ud:Ament in the conduct of the project. Points of view or opinion^ 
Slated do not, therefore, necessarily represent official Office of 
Hducation position or policy. 



U.S. DEPARTMENT OF 
HLALTH, HDUCATION, UELFARE 

Office of Education 

National Center for Educational Research and Development 



us DEPARTMENT 0^ HEALTH. 
EDUCATION 4 WELFAItE 
NATIONAL INSTITUTE OP 
EDUCATION 

TM«^ DOCUVfNT MA^ pFEn REPRO- 
DUCCD t*ACT!,v A', UKfivtV FROM 
TMr r*f »^0NfOi5f <-)Kr.ASl;AT^oNORlO»N- 
ATi^c. |T PcNT vr.i wr/^QR OPINIONS 

MNtOHt<f»Ai NATiONAt IN-^TlTUTE Of 



I able of Cunti^ncs 

ADscraca. . , • xv 

Acknuwlcdgemt:nt.s * * / ^ ^ 

Chapter 1 ... * ^ 1 

hitruduction / • ^ 

UbjecCives of the Study i 

Definitions of Tems 2 

<'hapter II ; V . . . . 3 

!Iei lh>dulo'f;y ^ 

/i) i}>ler f M 6 

Results ^ 

Kuvio,: ot Kclatrd Literature . . 6 

\-se.->.--nent of S^aLe-Of- 1 he-Arts-'LoCvilly 7- 

iiev.,'lupn\enl and Field leStiiiJ; Cuiripetency-Based Curricula . U 

Articulation Advisory -Commit'tee^> ^ 

Ident ij^icat iuo or Problem-Areas for the Special ICeed- 

.tudents. . . 34 

u^^l-ter TV , 

(\>nc1urflens and Kccunriendat ions . . 

,j i bl iouraplr* 

H nai:. A: 

Ia-;k Inveiitor\ ior *:ur.se A distant . 

Append i:: r»: 

thiest ionnaire for Field Kcvit.w .... 

Appendix C: 

Special >Jeeds A^'sej^sment Questionnaire 65 , 

Appendix D: 

Instructional Materials Used in Special ^'eeds Prograrifc. . . 67 



Li.st ul Tables 



iablu Page 

1 Responses from Local Education Agencies S 

2 Responses from Post-Secondary Vocational- 

Technical Schools 9 

3 Responses from Colleges. 10 

4 Number and percentage of Total Responses . 11 

5 Summary of Field Review Responses from 

Air Conditioning-Refrigeration Instructors 12 

6 Summary of Field Review Responses from 

Drafting Instructors 1^ 

7 Summary of Field Review Responses from 

\ Electronics instructors . . . .' 19 

8 Summary of Field Review Responses from 

Instructors of Nursinjx 

9 Summary of Field Review Responses fron 

^ instructors of (Office Occupations 26 

^ 10 :'un.mary— Field Ucvieu Ret>ponses * . , . 33 

11 Percentage of Students with Special Needs. ^ 35 

' 12 Aroas of Special !iaeds . V 36 

1 i Dropout Percentage by Programs 17 




iii 
4 



ii.c ;)ur;H^^.eN uf this ;^rujccL "..ere:, (1) Lo dcvcluj tate-wide 
trt f t-uLitcd cunpet^jriLV-bai^ud curricula in selected vocational- - 
technical educational pro^ra^ns, (2) to develop a plan fur coordi- 
ualin; instruct ion, (3) to deternine standards for levels of 
o '!K«teneieri of ^elected curricula, (A) Lu j^rovlde ins tructors \:itli 
guidelines indicating le\7els ol achievement, and, (5) to identify 
tToblem area:^ in currlculuni models for liie specia'l ueed.s students, 
l!c»npctency-bas;ed curricula were developed in the areas <>f: (1) Air 
(^onditioning-Ref rigei^ation, (2) Drafting, (3) Elect runics, 
(4) N'uriung, and, (5) Office Occupations. Articulation Advisorv 
Committees included representatives from the three institutional 
levels and business and industry. The Ifigh intere^^t e^:pressed 
this group was not accomfKinied by definite plans for -change, 
eighteen educators, from tiie three institutional levels develop(?d 
the competency-based curricula during the Summei;, 1975. Prelininary 
guides were field tested and'revised copies were mailed to all 
vocational educators in the five areas developed. From the dat.. 
collected, the following conclusions are made: (1) Data bases 
revealed few reports concerning articulation of occupational 
education prog-rams, (2) competency-based materials are being used 

in the areas of Office Occupations, Nursing, and Air Conditioning- /\ - 

Tvefrigeration in the schoo'is of Louisiana, (3) eighty percent of ^ ' ' • J" 

tlie instructors Reported that they would use the' guides developed 
by ttiis project. Articulation nuist be established if a vocat ional- 
~"?^it?^it^f on continuur^ is to hv reali/^inh 
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.CHAPTER I — INTRODUCTION 

\ 

fcnabling legislation passed in th$-"1973 Louisiana Legislature, 
whicli was designed to expand and Improv^ vocational- technical - 
education in Louisiana,' nmde it imperative that the Bureau of 
Vocationv^l Education, Louisiana State De'pakttment of Education, 
provide the leadership in developing stateAwide articulated * 
competehcM-based curricula in v&cational education to be used as 
a guide at\ all institutions from the secondary, post-secondary, 
and collegi levels. It was evident there existed a la^:k of 
coordination and articulation between the types ^f institutions 
offering vocational education. -^^ 

OBJECTIVES OF THE STUDY 

Since there uKi.sted a lack of articulation and coordination 

between the three institutional levels, secondary, post-secondary 

vocational- tet^hnical. schools, and col-leges offering associate 

•(le^^ree programs in vocational education, one of the objectives of 

th»s project was^ to develop 'standardized competency-based 

curv'icula in vocational education. 
^ . — ^- 

^The expansion programs in vocational Education, as a result 
of federal legislation, has not been accompanied by the necessary 
<^.irt iculat ion and coordination i^itlun and between the Institutional 
levels, second objective of th^'s project was to develop a plan 
for coordinating instruction between high schools, vocational- 
techn ioal" schools, ^and cofte-ges through th& use of standardized 
i ompetency-based cur ricula. * High priority in this project was 
the development of a design to improve^ institutional placement of 
otJ;^ients to avoid dai)liLation in curriculum offerings which would 
v„ nisure maximum utllir^at ion,oT funds, 

The *d*if fering philosophies of vocational^ education leaders 

have increased the numbers and levels of programs, required to 

achieve a certain skill level. Because of the various requirements, 

students are not able to move from one' level to ano^* r x.'ithout 

suffering time, money, o^^ credit loss. The requirements, at the 

present time, for job bntry into a .vocation 'are time-oriented and 

do not relate to the competency of the individual seeking the 

position* Tlie clock-hoifr approach in vocational education is 

out-of-date. It was necessary to develop specific performance 

objo^tiyes o^r skill levels for the training programs' to replace 

the ciock or credit-hour as a measure of the success of a training 

program. The third* objective of t,his project was to determine 

standards fof fevels of competencies of selected curricula within 

vocational education areas. 
■■ — ~ 

"^'ocalional education program content taught by different 
instructors in the varionv '>ehools uoc*s not ha^'e'the same level 
of achievemr-nt standards. *As a result of previous educational 
tciininr ind experience^ the instructors of the various vocational 

1 



* education programs are not'.un^fied regarding the levels of- 

competencies students should attain after a specific, time limit. 
Transfer student? enrolled in a secondary school vocational 
education program should be able to' detennine, at any time, the 
levels of training programs relative to post-secondary programs. 
Levels of competency could be used for advanced placement in a 
post-secondary or collegiate program. , Students enrolled in a 
secondary vocational education program should not be penalized 
when transferring to a post-secondary institution by being 
required to start .at the introductory level course. The fourth 
objecttve of this project was to provide instructors with guide- 
lines indicating levels of achievement for each selected 
voca.tional education progr am. 

One 'purpose of the e;^:pansion of program offerings in voca- 
tional education was an attempt to take care of special groups 
^>uch a« the- disadvantage^ and handicapped in our society, a 
study v;as needed to determine the curriculum needs of students 
who cannot enter or succeed in the regular vocational edu^cation 
programs. The fifth objective' of this project was to identif y 
problem areas 'in curriculum models, for the special needs- students 
and to- tormulg^^e gui delines for these students in the compet ency- 
based areas dev e loped . 

DEFINITIONS 01^ TEPO-IS 

- •» 

In the Intierest of clarity and reference, a few terms aie 
briefly described with regard to their usage in this project 
report. 

Art IcuXatio n refers to the relationships between educational 
prox^rams offered on the three institutional levels studied — 
s.econd^ry, pos t-fc;econdary vocational-technical school, and 
colleges of ferine associate degree programs in selected vocational- 
tecimical areas. 

Vert ical art iciilat ion refers to those relationships which 
exist 1ita\Nret:n institutions and provides a coordinated pro^;ram for 
a student moving from one educational competency level to tlie next. 
^ ' This proj'ect addressed itsielf to vertical articulation. 

Competency-based c urricul a refers to curriculum guides 
developed in tjie dr^-:\s of Air Conditioning-Refrigeration, Draftfng, 
Electronics, Nursing, and Office Occupations. All objectives are 
.stated in behavioral or performance-based terms indicating exit 
points for entry level jobs. 
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CHAPTER II— METHODOLOGY 



The Louisiana State Department of Education had the authority to 
implement this project, as outlir»-^*d in Grant Number OEG-0-74-1744. 
Legislation was enacted in th<^ i974 Louisiana Legislature establi^'h- 
ing a Vocational Curriculum Development and Research Center in 
Natchitoches,' Louisiana, under the State Board of Education. It t:ab' 
the opinion of vocational education personnel in the Bureau of 
Vocational Education, Louisiana State Department of Education, that 
the newly established Curriculum Center would be the logical site 
for the impJeitTentation of this project for the development of 
competency-b'^sed curricula in the field of vocational education. 

Project a-tivity began in the Curriculum Development and 
Research Center August 15, 1974 and continued through April 15, 
1976. . 

K 

Personnel employed to implement the ^^oject were a Director 
from the Bureau of Vocational Education, St'^te Department of 
Education, three part-time Research Assistants, froln the 
Northli/estern State University Graduate School^ and a full-time 
Secretary. , - ^ 

The implementation of the project activities and development 
oi the competency-based curricula was accomplished in ten phases: 

Phase 1 — a review of the literature and an assessnent of the 
state-of-the-art locally and nation-wide regarding articulation 
activities in the area of vocational education. 

Phase 2~coHection of data on all secondary, vocational- 
technical schools, and colleges offering associate degree programs 
in vocational euucation. Letters explaining the study and 
soliciting cooperation were sent to officials in the Local Education 
Agencies, Post-Secondary Vocational-Technical Schools and Collegas 
in Septenber, 1974. Samples oL existing curriculum guides, lesson 
plans, etc., used bv vocational educators in Louisiana wore 
collected and studied. Selected educators from the three 
institutional levels were interviewed in an attempt to determine 
discrepancies and overlapping curricula in secondary and post* 
secondary schools. 

Phase 3 — collection of data from employers in business and 
--iTitiitstry--r^gT^r-<ii4ig -^mpc^ for v pcationa l educat ion . 

The$e employers were interviewed to determine how well the skills 
of entry-level employees from our vocational education 'progrnns 
meet the manpower needs in Louisiana. A special effort was mad** 
to determine whether or not the skills taught for entry-level 
posilionr^ in Nursing Assistants jobs correlated with the tasks 
perfonr.cd in the hospitals, clinics, and nursing homes in Louisiana. 
l:>ln>', the , task inventory for Nursing Assistants, developed by 
V-ICCS (Voc.il ional-Tcchnical Education Consortium of Sl.ac- ) , 
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inquiry was sent to all instructors of Nursing Assistant programs 
in the State. A questionnaire, containing the task inventory was 
nailed to a stratified random sample of hospitals, clinics, and 
nursing homes requesting validation of the stated tasks •>;ivin/ 
the interviewees an opportunity to include additional tasks per- 
forned by the Nursing Asf,istants employed at their health cai\- 
center. (Appendix A) 

Phase 4 — selection of articulation advisory coinn»ittce luenbers 
for trach vocational education area selected for study. The 
conposition of each cohimittec included instructors from the three 
institutional levels, administrators, guidance counselors, and 
representatives from business and industry. The initial meeting 
ot each committee addressed itself to the problems of vertical 
.irt ic ulation. Subsequent meetings were devoted to the tasks uf 
developing tentative plans for arciculation agreements between 
til* thru«i institutional levels. 

Phase 5 — developing competency-based c.urriculum guides in the 
.iriMs oi Air Conditioning-Refrigeration, Drafting, Kleotronics, 
liursing, and Office Occupations. Superintendents of ^cal 
education agencies, Directqrs of the vocational-technical schools, 
and Deans of colleges offering associate degree programs were 
contacted by letter "and in person requesting names of potential 
curriculum writing -team members. Each committee included four 
members, a chairperson, and one educator from each of the three 
institutional levels. The first drafts for field testing were 
developed during the Summer of 1974 (June-August). 

Phase 6 — dissemination of field review cojpies of competency- 
based curricula developed by the curriculum writing committees. 
iUich instructor in the areas of Air Conditioning-Refrigeration, 
Drafting, Electronics, and Nursing were mailed a field review copy. 
Due to themuraber of vocational educators in the field of Office 
Occupations, a field review copy was sent to all instructors in 
ihv. area vocational- technical schools and colleges and a stratified 
sample of Office Occupations teachers in the scconda^' schools. 
(Appendix }j\ 

I'hnse 7 — revision of competency-based curricula includin:: 
rcLorrinu'ndat ion*^ submitted by reviewers. Ml recommendations were 
oon>.idered hy the cnrrlcuium writing committee members and changes 
.vr<' naJe by con^Rittct action when it \;as deemed feasible to 
i:i*>r*>vc the guides. 

rhnse 8 — disKei^inntion of final copy of competency-based 
»iuru"ula» Viacli administrator and vocational educator in. the 
..rvi of Air CondLtionin:;-Refrigeration, Drafting;, Hlcntronics, 
,in<l ^;nr^fn): received a copy. All Office Occupations admJnistrators 
nv\ ;usirnotnr> on the post-secondary levels were subnitted copv 
of ih»' ixn.xl edition hut onlv the vocational teachers on thi* 
.!>n>!ir. l*'V<'l r»MH.ivid tine mrricuhim j^nidr. 
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Phase 9 — identification of problem areas in the curriculum 
TTiodLlN for the special needs students. Visits were made by the 
Projt'ct Director and Research Assistant to the thirty-three 
vocational- teclinical schools in the Stale to assess the programs 
in existence for students who are unable to enter and succeed in 
a re>;ular program. An attempt was made to develop guidelines 
for the disadvantaged and hniidicapped students. A questioni\aire 
was coraplcted for each school (Appendix C) and results tabulated 
and analyzed. 

Piiase ii/ — preparation and submission of the final report." 
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CiL\PTER Ill—RESULTS 



REVIEW OF RELATED LITERATURE 

At; indicated by the selected bibliography, a rather exhaustive 
review of the literature was made and used in the initial phase of 
this project. Materials on articulation programs and the develop- 
ment and use of competency-based instructional materials were 
received from twenty states. Requests for materials were mailed to 
the fifty Research Coordinating Units in each State Education 
Agency. 

A^ search of ^h^ Research In Education (RIE) a-u- Current Index 
to Journals ip Education (CUE) data bases revealed fewer reports 
which specifically address secondary and post-secondary articulation 
of occupational education programs. Many dissc*. tat ions have been 
written on articulation problems relating to academic education. 

In reviewing the literature received, Florida, Texas, New York, 
and Oregon are the leaders in the articulation movements. 

Problems of articulation presented by McKinnerney (1974) 
included admission policies and requirements, lack of performance 
testing, transfer of courses, and .Jack of communication between the 
institutional levels. Bender (1973) reports the results of two 
national surveys to determine the perceptions of key State officials 
on the status of articulation of secondary and post-secondary 
occupation education programs in each State. Findings clearly 
indicated, "Separatism still exists with the nature and degree of 
difficulty in articulation directly related to the relationships of 
the agencies involved ,Jl_.It was revealed that State organizational 
structure had a significant impact on the articulation 'of secondary 
and post-secondary occupational education. A search of the 
literature revealed an articulation agreement between the State 
Universities and the Public Community Junior Colleges of Florida. 
lUis report was not limited to occupational education but it 
encompassed total education. Harkowitz (1973y reports the results 
of a study undertaken to prepare a plan for the articulation for 
those educational programs for nursing-related health occupations 
lor which the Connecticut Division of Vocational Education shares 
responsibility. Conclusions were that nursing articulation is 
fcMv^ible and practical. One^of the recommendations was that 
through task analysis a standardization of behavioral objectives 
and competency requirements for nursing-related educational programs 
bo undertaken. 

Mi-irgan and Patterson (1973) states that articulated programs 
in ijfxricultural education \should do a better job of preparing 
students, and in a shorter span of timn. An articulation process 
can he initiated at any level within an educational organization 
rt-^^arillt'ss ol whether the ofKanization is a high school, area 
vocational school, technical institute, or community junior 
college. Follow-up of students revealed the following: (1) students 

6 

U5 



arc required to take • Imilar work at secondary and post-secondary 
institutions; (2) lobs of credit between similar institutions: pnd 
(3) duplication of parts or entire courses. 



From the abundance of materials collected from within the 
State of Louisiana, only one guide revealed an attempt had been mud 
to articulate occupational training programs. Outline of T & I 
Courses Common to Calcasieu Parish Schools and Sowela Technical 
Institute , 1972, is prefaced by the following rationale; 

Recognizing the need for a cooperative effort in 
Vocational Education in order to avoid duplication of 
i>ervices, representatives of the Calcasieu Parish SCihool 
System and Sowela Teclinical Institute held a series of 
meeiiings to coordinate the curriculums so that they 
would complement each other. 

'I'he f;o curriculums are so coordinated that the 
basics of any common program are covered at the high 
school level, and the more advanced technical training 
is available at Sowela Tech. 

The student who continues his studies at Sowela 
Tech will receive credit for the knowledge and skill 
already obtained in high school. 

ASSESSMENT- OF STATE-OF^THE-ARIS LOCALLY 

Curriculum materials were received from tweaty-one of the 
sixty-seven Local Education Agencies in response to the request. 
Only thirty-one percent of the agencies cooperated in this effort 
as shown in Table 1, page i>. Only three LE\^s submitted 
instruct i una 1 guides which were competency-based and these were in 
the area of Office Occupations. 
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Table 1 



Responses from Local Education Agencies 



Parish | 


Schools 


// Curriculum 


Performance- 


Non- 


(LEA) 1 


Responding 


Guides 


Based 


Performance- 










Based 


Beauregard 


1 


1 


1 




Bienvilluj 


1 


1 




1 


Bossier 


1 


5 




5 


Caddo 


2 


3 




3 , 


Calcasieu 


1 


3 




J 


Catahoula 


1 


2 




2 


Cuiicordici 




2 




2 


Iberia 


3 


2 




2 


Ibqifville 


2 


9 


1 


8 


Jackson 


1 


1 




I 




1 ■ 


1 




1 


Lafayette 


2 


6 




'6 


Lafouche 


3 


5 




5 


Lincoln 


1 


2 




2 


Pfequemines 


2 


2 


\ 


2 


richland • 


1 


3 




3 


St. Bernard 


1 


1 


1 




St. Landry 


1 


5 




5 


reri:ebonne 


1 


2 




2 


Union 


1 


I 




1 


U'est Feliciana 


■ I 


1 




1 


Totals (21) 


29 


■ 58 


3 


55 



Twenty-five of, the thirty-three Directors of the Post-Secondary 
Vocational-Technical Schools responded to the request and cooperated 
in submitting curriculum guides being used in their schools ir^ the 
areas of Air Conditioning-Refrigeration, Drafting, Electronics,^ 
Nursins;,, and Office Occupations, giving a seventy-five percent . 
return from this population as shown in Table 2, page 9. 
Competency-based curricula ar^e being used in eight of the vocational- 
technical schools reporting, in the areas of Office Occupations (5), 
Nurs?n^^ (2), and Air Conditioning-Refrigeration (1). 
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Responses Troni Post-Secondary Vocational-Technical Schools 



i 



^,Vit?:<andria Trade School 
Baton^Rouge-Vocational-Technical School 


3 
5 




3- 
5 


Central Area Trade Schoal^. 


1 




1 


Concordia Parish Trade School* — , 


1 




1 


Delta Area Vocational "School 


3— 




3 


Evangeline Are^ Tri-Parish Vocational- 








Technical School 


3 




3 


Florida Parishes Vocational School 


4 




4 


' ult Area Vocational-Technical School 


5 




5 


ILiimond Area ^Vocational School 


*4 




4 


Jelferson Davis Vocational-Technical School 


2 




1 


Jollcrson Parish Vocational-Technical School 


5 




5 


Memorial Area Vocational School 


3 




3 


Natchitoches Trade School' 


1 




1 


r,orth Central Area Vocational-Technical 








School 


3 


1 , 


2 


^"urtheast Louisiana Vocational School 


3 




3 


opelousas Area Vocational School 


1 




1 


orbMtis Area Vocational-Technical School 


4 




4 


Dtj.K'hita Valley Technical Institute 


1 


1 




; thine Valley Vocational-Technical School 


4 




4 


/hreveport-Bossier Vocal ional-Technical 








(enter 


5 


1 


4 


>ouLh Louisiana Trade School 


5 


] 




outhwest Louisiana Vocational-Technical 






t 


S< huol 


4 




4 


sulHvan Vocational-Technical School 


5 ^ 


1 


4 


';e>.lside Vocational-Technical School 


3 


1 


2 


'lount: Memorial Vocational-Technical School 


2 


1 


1 • 


Totals (25) 


80 


8 


72_ 



Responses were received from" fourteen of the thiiTty-four 
colleges (41%) as indicated in Table 3. Three of the colleges are 
using competency-based instructional materials in Office Occupations 
Associate Degree programs. 

Table 3 



Responses from Colleges 




Four-Year Public: 


f 


1 


1 


Granbling State University 


3 


1 


2 


LSU in Shreveport 


1 




1 


Lbuisiana Tech University 


2 


1 


,1 


McNeese State University 


1 




2 


Nicholls St^te University 


1 




1 


Northeast Lc »isiana Universi^ - _ 


1 


1 




Northwestern ^tate University 


2 . 




2 


Southeastern Louisiana University 


2 




2 


University of Southwestern Louisiana 


X 




1 


Two-Year Public: 








LSU at Alexandria 


1 




^1 


Southern University— Shreveport- 








Bossier City Campus 


3 




3 


Four-Year Nonpublic: 








Centenary College of Louisiana 


1 




1 


Louisiana College 








Our Lady of Holy Cross College 


1 




' 1 


Totals (14) 


21 


3 


- 18 



Data in Table 4, page 11 indicate a need for the' development of 
competencj^based instructional materials. A careful review of the 
scope and sequence of the program areas studied revealed non- 
consistency especially 'in the areas of Electronics and Nursing 
currirulums. 
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Table A 

Number and Percentage of Total Responses 




ARTlCULVriON ADVISORY COMMITTEES 

Korly-six uducaLors, administrators, guidance counselors, and 
: coi»l!.» frora business and industry served on the committees to study 
.inu ;)lan for the articulation of programs in the five vocational- 
Ic-^.bnlcal areas studied. The meetings vere held throughout the 
Statu neor locations of programs offered on the three instutional 
Kvels. The attendance and interest in this phase of the work was 
rewarding to the project staff. Everyone agreed that the implemen- 
tation of articulation agreements would improve tlic coordination of 
vocational-education programs and students would profit from the 
arrangements, hut d^ffjt to the Scace organizational structure and 
different: funding sources, it was impossible to secure sign'^d , 
a'.reenents for student transfer credits and sharing equipment, 
facilities, and faculty. Advance placement tests are available at 
the Poi-l-Secondary Vocational-Technical Schools and Colleges, but 
due' to the difference in levels of the present curricula used, 
students are not advised^to take the tests. This is especially 
tru^* in the .field of Electronics. Applied math is taught on the 
Post-Secondary Vocational-Technical School level while pure math is 
enphasi/-ed on tlie collegiate level. Business and industry 
repi esentat ives on the committees expressed a desire and need for 
better graduates of our programs for potential employees. ^ 

Communication betvjeen institufions affects the students' 
transition. The committees agreed on the need for improving 
communication especially in the area of counseling. 

DEVELOPMENT i\ND FIELD TESTING COMPETENCY-BASED CURRICULA 

Eighteen educators completed the competency-based curricula in 
the areas of Air Conditioning-Refrigeration, .Drafting, Electronics, 
and Ojffice Occupations. Some of the writers did not continue with 
this work until it was completed. The development phase was 
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implemented during the Summer of 1975 (June through August) • The 
curricula were field tested during the months of September, October, 
and November, 1975, A questionnaire (Appendix B) accompanied each 
curriculum guide and follow-up letters were mailed to all non- 
respondents, November 4, 1975 • A total of 153 responses were 
received in the five areas; 21 in Air Conditioning-Refrigeration, 
21 in Drafting, 19 in Electronics, 21 in Nursing, and 71 in Office 
Occupations. 

Responses from instructors of Air Conditioning-Refrigeration . 
Of the 21 responses received, ten were from teachers in secondary 
school programs, nine were from instructors in post-secondary 
vocational-technical schools, *and two were from instructors on the 
college level. Thirteen instructors gave favorable ratings of the 
performance objectives as stated in the curriculum guide; two 
college instructors gave an unfavorable rating; and six of the 
respondents, failed to rate the objectives. Eighteen (85.7%) 
instructors stated that they planned to use the guides and three 
(14. 3Z) of the respondents reported that they did not plan to change 
their instructional plans and procedures. Data in Table 5 give a 
summary of information received from the field review in the 
programmatic area of Air Conditioning-Ketrigeration. 

^ Table 5 



Summary of Field Review Responses from 
Ajir Conditioning-Refrigeration Instructors 



Institution 

Type 


No 
Kesp. 


Ratings of Objectives* 
5 4 3 2 NR 


Potential Users 
Yes No 


Secondary 


10 










2 


9 1 


Post-Secondary 
















V-T School 


9 


5 








4 


7 2 


Colleges 


2 




2 








2 


Totals 


21 ' 


13 


2 






6 


18 3 



'<5 - Satisfactorily stated performance objective and criterion- 
referenced measure 
4 - Unsatisfactorily stated performance objective and 
criterion-referenced measure 

1 - Included in present curriculum in stated scope and sequence 

2 - Mol included in present curriculum in stated scope and sequence 
mi - Non-Rated - 
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Comments received from the instructors of Air Conditioning- 
Refrigeration are as follows: 

Teachers on the secondary level reported; 

This materi*al is good and I will be able to use some of it. VJe 
are faced with a problem of time since we have our students less 
than two hours per day. 

Theory and fundamentals should show more emphasis on physics 
and chemistry to include refrigerant's characteristics, identifica- 
tions, etc Between Units B^and C or perhaps between Units C and^D 
a general safety objective and measurement of the ontire Refrigera- 
tion and Air Conditioning industry should be included to supplement 
shop safety. Terminology or glossary of -terms vith new students on 
the secondary level Ueems to be a .problem with slow learners. Thi$ 
•<;aide is very good add I am sure each teacher will have a few 
additions or deletions. 

Re follow a curriculum that is very much the same as this one 
but we do not go into central air conditioning to the extent 
outlined in this guide. 

I do not have equipment as outlined iq the guidfe but I use 
what I have in a similar manner. * 

• < 

This curriculum has very good coverage of the fundamentals of 
Refrigeration and Air Conditioning for preparing an individual with 
all the basics, enabling him to perform the Casks tiecessary for 
acquiring employment. An instructor using this curriculum^ an.d 
provided with proper reference books, training aids, and necessary 
tools and equipment will be able to turn out well qualified 
individuals . 

After careful examination of the sequence of instruction, 
performance objectives and criterion-referenced measures, I find 
this product excellent. 1 will use this outline in my classes. 

Kill use as a s'upplement for students who plan to enter careers 
in Refrigeration and Air Conditioning. 

[n^tructorvS from vocational-technical schools reported; 

I feel that thu curriculum is very good. It gives basic 
instruction in the fundamentals of Refrigeration and Air-Conditioning 
^so that an individual leaving the vocational-technical school can 
perform the necessary tcsks in order to get employment. Also this 
curriculum prepares an individual with the basic information to 
enable him to continue working toward an associate degree in this 
tield. ' . , • 

In tlie terminal objective of Unit B, the phase "Understanding 
Compressor Functioning" is too open. To compute volts, amperes^ 
ohms and watts by using Ohm's and VJatt's laws may.be included in 
Ihv tornijial objective of Unit (\ would' like to suggest 
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criterion-referenced measures for the temi^al objectives. The 
program is well constructed and we believ^it will achieve its 
purpose. 

The material is well written but^' it seems to be designed for 
high school op* college use^ rather than for vocal^ional- technical 
schools. The way it is written, all students must start together 
and stay .together even 11 they do not achieve at the same rate,* We, 
in the vocational-technical schools, use" individualized instruction. 
I will use this guide to a limited degree. 

Comments from one college professor was ; 

fhe minimum acceptable degree of competency is not stated in 
units A-F. There is no mention of minimum time involved in per- 
forrifng tasks in units A-F. 

> es ponsos from instructors of Drafting . Of the 21 respon<:es 
rc^ceived, nine uere from teachers in secondary school programs, nine 
uore from in^^tructors in post-secondary vocational-technical 'schools, 
ind three wc;re from instructors on the associate degree coJLlegiat^ 
level. All of the respondents gave favorable .ratings' to the perform- 
ance objectives as stated. Eighteen (85.7%) of the instructors * 
expressed a desire to use the curriculum guide while thr^e (IA.3%) 
reported that they would not use the material Data in Table .6, 
^;ive d summary of information received from the field reviev in the 
area of Drafting. All orf the instructors in this category gave 
favor,ihle ratin^« of the performance objectives. Six of the 
instructors HtaLcd that some of the content was not included in their 
T^resently ut^ed curriculum in the stated scope and sequence. 

^^^Table 6 



Surainary of 


Field Review Responses 


from Drafting Instructors 


Institution 


No. 


Ratings of Objectives* 


Potential Users 


Type 


Resp. 


5 


4 3 


2 NR 


Yes No 


Secondary 


9 


9 




5 


B 1 


Posc-'Secondary 












'V-T School 


■ 9 


9 


8 




8 1" 


College 


3 


3 


1 


1 


2 1 


Totals 


. ■ 21 . 


21 


9 


6 


18 3 



*5 - Satisfactorily stated performance objective and criterion- 
^ referenced measure 
^ - Unsatisfactorily stated performance objective and 

criterion-referenc^ measure 
3 - Included i^ present curriculum in stated scope and sequence 
2 - iNot included in present curriculum in stated scope and 

sequence 
KK - Non-Rated 
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Comments received from the Drafting instructors are. as follows: 

Teachers on the secondary school level reported; j 

The Curriculum-Writing Team has certainly performed well and has 
developed a competency-based curriculum that is very worthy in all 
respects. 

This curriculum'guide could be used effectively in any 
continuous progress program. 

i 

ieuse of levei^ to. eliminate costly repetition is an excellent 
idea. IIowe^^E^^^^^^ implementation of the idea (which will require 
l.irs'.u scale plannaltg-4nd action) is yet to be seen. In order to 
clmimae the repetitxon','-^^C^ll be neCess^iry to standardize and 
supervise the drafting depart^ieiTts,,^ schools in'all levels considered. 

The guide will be a great aid to all drlr&ting instructors — not 
only will it add dimension, to the existing courses, but if followed, 
it \;ill coordinate all instruction so that s^tudents, when transferring 
irom one school to another, will be on the^ same level, with the same 
baik>;round. /* " 

f The guide contains too much Mathematics* The math should 
learned before entering the course, and a brief review of the 
necessary functions for, a particular unit should be given with the 
unit; 1 ' 

equipment will vary from school to school. ^ Due to Ihck of equip- 
ment ^Ln some schools, entire units must be omitted. However, wnen 
»jso^ as a guide rather than a step-by-step plan, each instructor can 
rhoo,sc the units that his facility can handle. , • 

The suggested time allotments on most units are too. short for a 
hUxh school level course in order to cover it adequately. The 
n.itcrlal in th<? advanced unil:s gives the hich school students an idea 
ot what will be expected of them in institi/ti9ns of higher education. 

The team of writers has done a fine job, and with a few changes, 
the guide will be workable for all drafting teachers. 

The program in general is excellent if it can be fitted iiito 
each individual school program. 

Most of die material in the outline is outstanding. The levels 
program used in the outline is unnecessary. If a student has to go 
Ltirouk^h these levels, he should b-e degreed upon completion. 

I question the need for all the math. Otherwise,, it is satis- 
factory. 

Many draftsmen will never be required to use this level of math, 
Math should be taught in the Math department and not included in 
this c^uide, * • 
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Too much time i$ allocated to design aspects aud not enough time 
to reacjing, drawing, and interpreting actual working plans. A new ^ 
draftsman will not be entrusted to design work, nor does he have the 
background or experience ^o do design work. In the one to f«our year 
gap, between the time a.»student goes on the board and the time he does 
actual design work> he may have forgotten or lost confidence in his 
classroom design work. . ^. 

♦ *' - 

Vocational Education should be a different approach from the \ 
Liberal Arts .type curriculum offered in college. The curriculum 
should be direct v-areer training with few fringe or non-related sub- 
jects'. The student should be given the basis to allow him to 
immediately do useful professional work upon employment. He should 
also have a background which will allow him to learn and advance as 
rapidly as possible on thg j^b, but it should not include subject, 
matter »which will not be applicable to his work for years. When - 
these 3ubjects are introduced, they tend* to put the student out of 
perspective. He ^is trying to force applications which do not exist, 
simply because they are in his repertoire. He has a tendency to 
overlook the obvious while looking foV glorified applications. 
Extension courses should be offered to allow information to be 
presented as job opportunities call for it. 

I think you have done a tremendous job in the amouftt of time and 
the luirber of people involved. I believe a% concerted effort to put 
ali schools under a standardized objective guide is needed. 

* I think that too much is said -about "percentages and ratios in 
Level I. Level H — Toa much emphasis on metal technology included.* 
\ use tnost of content except in math and related areas. Level III — 
Much of this level has to do with machine patts. Ue do not emphasize 
this very much so that the majority of this level is not included in 
my curriculum outline. Level IV — Good matierial and ne^e.*;sary. 
Level V — An overall view of many if not all fields of drafting 
provides the student the backgtound to make a decision as to which 
field of specialization he wishes to enter. .This" level 'is probably 
the most important and, as' shpv/n, is very good. Levels VI, VIIi, and 
»VIII — Here the instructor should be careful to install his own 
knowledge of industry demands inherent in his area. The development 
of , these levels will determined length of course or possibly will be , 
determined by time available. Overall comments — I think the material 
is excellent in most areas. Although it yzovers all of the basics 
that are in our course, it differs in se^uejice and emphasis. 1 feel 
that the upper levels^will act mainly as a guide to allow the *^ 
individual instructor to tailor his course to train for his particular, 
area. This guide will be invaluable if adopted in some form similar' . 
to the one presented. ^ 
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Since this is a Title I Vocational School, most of our students 
come to us without even slight knowledge of math, reading, or 
related graphic fields. Therefore, if in ray drafting department, X 
can get the students to raaster the fundaraentals of one-view, three- 
view, and isoraetrics^I feel that 1 have accorapl.ished a great deal* 
- — — - - <- " - ^ 

Besides, t;;he most basic skills raentioned in your curriculum, I 
find the material too advanced for our students in the tirae alloted. 

Vocational-Technioal Schools' Drafting instructors commented; 

,1 was very impressed with the raaterial, and I ara certain good 
results could be obtained when placed in the hands of trainees, 
especially those who have to be told what specific learning objectives 
are required of thera. The iriateriaL seeras"flexible enough to be of 
y*reat benefit in developing and raaintaining standards of instruction. 

I ara in full agreeraent with the level of technical related 
studies and raath provided in the program. The degree of raatheraatical 
t>kill required oL students conjpletin^. Drafting at this school has , 
contributed signi^f i^ijlitly to successsul job placeraent. 

The course appears to be a well .'hought-out and designed 
curriculum. The amqunt of raath included in the curriculum is an area 
that raight be questioned. It is believed that the students slvould 
have attained a majority of their corapetency in this' subject in the 
secondary school systera prior to, enrollraent in a post-secondary 
institution. 

Due to the volume of materials and liraited tirae assigned to the 
units, this outline seeras to be secondary and associate-degree 
oriented where all subjects would be taught on a clas;s basis. I do 
not believe adequate tirae ^s allowed for. the "average", student to 
reach the required degree of competency. Much of -the related subject 
raattcr deals with engineering design and should be taught in drafting 
from the standpoint of' f :^railiarization and terrainology int;tead of 
coraplete raastery. 

T find the raaterial quite satisfactory. Since Baton Rouge is 
in the heart of the petro-cheraical complex, our Industrial Piping 
course is our raain vehicle for eraployraent and, therefore, raust \be 
the raost comprehensive. I plan to use raany parts of the curriculum 
as is, and raany other parts raodified to fit the existing curriculum. 
Our raath is offered as a separate technical raath course (Fractions 
and Deciraais through Trigonometry). Strength of raaterials is also 
covered in .the Advanced Drafting courses. Sketching is essential* 
Ue now offer this as- a separate course for all technical areas. It^ 
includes sketching, descriptive georaetry, and models and model 
building. Farailiarization' with models and their uses in industry 
sho.uld be included in Advanced Drafting courses. 
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I would prefer the basic part of the course limited to babies 
and completed in 18 weeks; the bulk of the time should be devoted to 
speci'alizat Ion, • 

Ue do not agree with the levels concept. Ue believe the job 
skills that are listed as a Blueprint Machine Operator, 'Blueprint 
Trimmer and Messenger can be taught within a matter of hours and that 
a vocational-technical background in drafting is not necessary to 
obtain one of these types of jobs. 

This school has utilized the six specialized areas of instruc- 
tion outlined in the competency-based curriculum guide fqv drafting 
"for several vear-s and finds that it v/orks well. 

One c omment was received from a colleRe teacher : 

VJe found the drafting curriculum to be sound and thorough. The 
topics covered are similar to those {^resented in our program although 
the sequence is somewhat different. Our set-up is not so regimented. 

Responses from Electronics instructors . Of the 19 responses 
received, ten were from teachers in secondary school programs, nine 
were from instructors in the post-secondary vocational- technical 
schools, and noncwere received from instructors on the associate 
degree collegiate level. Fourteen (73.6%) of the respondents gave 
favorable ratings to the performance objectives as stated; four 
(21.0%) unfavorable reports were received; and, on^ly one failed to 
rate the objectives. Thirteen (68. A%) of the instructors in this 
subject area expressed a desire to use the guide while six (31.6%) 
reported that they would not use die material. Data-in Table T, 
page 19, present a suirjuary of information received from the field 
review in the area of Electronics. 
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Table 7 



nummary gf Field Review Responses from Electronics instructors 



Institution 


No. 


Ratings 


of Objectives* 


Potential Users 


Type 


Resp. 


5 


4 


3 


2 NR 


Yes 


No 


Secondary 


10 


9 


1 






9 


i 


Post-Secondary 
















V-T Schools 


9 


5 


3 




1 


4 


5 


College 
















Iota lb- 


19 


14 


4 




1 


13 


6 



-3 - Satisfactorily stated performance objective and criterion- 
referenced measure 

A - Unsatisfactorily stated performance objective and criterion- 
referenced measure 

J - Included in present curriculum in stated scope and sequence 

2 - N^ot included in present curriculum in~stated scope and 
sequence 

NU - N'on-Rated 

T earlior.^ on the secondary school level reported : 

The coverage provided in the guide is quite rapid for our -school 
v;here we have a„sXudant tvo and one-half hours per day, 5 days per 
ueelTfor 36 weeks. The distribution of hours is not consistent with 

Hhat^ |_be lJ^jve_M§JL^^^ ^'^^^ 
L Ins laboratory. There should be added a brief course about three 
to si>: hours on shop and laboratory safety with emphasis on hazards 
rL?latJve to electricity and electronic equipment together with 
ebjmontary first aid for burns, cuts, and electrical shock. 

Salety should be included in the first unit. 

Material is very well presented* It is indeed, an instructor's 
<lrcan. This would be an ideal curriculum if the equipment and 
niitTials could be available to perform all of the performance 

objectives , 

\ believe you have a good guide to cover the spectrum of 
courstis normally existing in our State and I would like to receive 
a r.»vfsed final copy td^use as it fits into and/or would modify my 
our -it*. 
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ihi (iirrn-ulur. vr^f^^r^; :;hould have allotted time for lab in 
inyasuriiin voli.ij'ie <Mirr* nt and resistance. Should add safety rules 
l>elori' using lab. I'uwer supplies and amplifiers should precede tape 
players and radius. 

The coveraRe of AC Tlieory is somewhat fkimpy* The oscilloscope 
r>!iouJd be introduced with basic measuring de.'ices then taken up in 
mure detail at a later time (after vacuum tubes, semi-conductors, 
i'lc.) Statement.^ of performance objectives and criterion-ief erenced 
measures are quite good (perhaps quite optimistic). 

»;.t ioned sequence of learning activities. \^ 

text!)Ouk,s and performance sheets would have to be developed 
as wt'll a . t\iK' arquisition of new equipment. 

This guide will be useful to me as a reference in expanding our 
particular program. The naterial included in the secondary program 
is well arranged and the*naterial adequate. Suggestjed times for 
completion, however, are unrealistic for an in-depth coverage of the 
subject matter. 

This guide^_could_J)e used as a ^uppleinemrTor'"special students* 
— — interest^d^ in electronics. 

Electr onics instructors from the post-secondary vocational-technical 

schools made the following comments. : 

-There^Tr~a-ia:clc"oi^-coiOTrdina tTon between identical programs 

throughout the Staters vocational-technical systf^m. 

The material in the new curriculum is very well written, and all 
materials presented make for interesting as well as an informative 
prop,ram. Outside of the few mistakes previously noted by others, I 
tind noliiing in the curriculum on which to comn^ent. However, after 
a tliorough review of the new Performance-Based Curriculum, I would 

lik»! to add the following recommendations: 

1 

As written for the High School students there are a great many 
subjects to be covered in the time allotted. How well this material 
is assimilated will depend not only upon the interest shown by each 
individual, but also how much time is spent in class. Some of the 
subjects covered can very well be finished in the time shown, while 
otly^rs qpn ^>nly be skimmed over lightly. If the student pursues the 
Post-Serondary Curriculum, we have to assume he or she. has had a 
solid found/ition in the Basics as well as experience in diagnosis 
and repairs to related electronic equipment. 
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If we get this type of student, then the Post-Secondary Curric- 
ulum can be followed with very little difficulty, but what can be 
done for the students coming into the Trade School without this solid 
foundation in the Bat ics? Students enrolling at different tiipes 
makes it difficult to maintain all on the same studies. The more 
advanced students present another problem — there may be no more 
than two students studying the same lesson at one time. (At present 
we have two students studying the last phase of lessons, but not on 
the same lesson, three beginners — all on different lessons because 
of age and different educational background. The others are all on 
different lessons in between the upper and lower levels.) 

There should be another Curriculum presented for this /type of 
student — one that would teach Basic Electricity, Basic Electronics, 
and Math, The second year he could have the choice to specialize 
in the area in which he is interested — such as Radio/TeleVision 
repairs or Broadcasting, Two-way Communications, computer maintenance, 
Electro-Mechanical equipment and instrumentation. The field of 
electronics being so broad, there is a need for specialized training 
in a particular field. 

A ppss_ible_5olution -could-be-an extension oT^thls Curficulura 

for a duration of three years. 

I feel that the performance objectives for each e:^perience are 
basically sound and needed, however: 

1. Sequence of material presentation needs .refining (i.e., 
student required to use meters for measurement prior to, 
developing; basic meter reading skills or orientation on 
their proper application.) 

2. Students learning exercises for reinforcement of 
theoretical principles should be simplified^ (v^*> ^^^^ 
present x^'orlu of Xv'ork Radio-TV Technicians tind little or 
no application for chassir. punch, reamers, etc., most 
chassis now use Peng's or modular concept.) ^ 

3. Performance objectives in many cases are too broad. 
Exafliple: Task 11 performance objectives should be integrated 
into Tasks 12 and 13. In other words the /student should 
learn how to sum capacitors and inductors while learning 

the laws and properties of capacitance and inductance. 
Transformers arc presented before alternating current 
principles when transformers must utilize AC to operate. 

4. Criterion-referenced measures should in my opinion be more 
specific. 

5. Vocational school instructors are presently reviewing with 
tilie goal of up-dating the presently available course with 
the intention of revision of performance objectives presented 
for each unit of work. 
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This guide seems to be college-oriented and not suitable for 
vocational-technical school' Implementation. 

Not possible to make a Radio or TV technician in the period of 
time allocated* 

Guide should be rearranged in scope— learning symbols and color 
codes should be before schematic reading* 

Responses from instructors in the field of Nursing * Of the 21 
responses received, six were from teachers in the .secondary schools, 
seven were from instructors in the post-secondary vocational^ 
technical schools, and eight were from instructors of collegiate 
airisociate degree, programs. Eight (38.0%) of the I'espondents gave 
favorable ratings to the performance objectives; nine (43%) of them 
^aye unfavorable ratings;' and, four (19.7%) of them did not rate the 
ubjecLives. Twelve (57.0%) of the instructors expressed a desire to 
use the guide^ while nine (43%) reported that they would not use 
the material. Data in Table 8 present a summary of information, 
received from tlje field review in the area of Nursjiig_prx^^ 

* Table 8 



Sunmary of Field Review Responses from Instructors of Nursing 



Institution 


No. "~ 


Ratings of Objectives* 


Potential 


Users 


Type 


Resp. 


5 


4 3 


2 NR 


Yes 


No 


Secondary 


6 


2 


1 


3 


5 


1 


Post-Secondary 














V-T School 


7 


5 


2 




6 


1 


College 


8 


1 


6 


1 


1 


7 


Totals 


21 


8 


9 


4 


12 


9 



*5 - Satisfactorily stated performance objective and criterion- 
referenced measure 
4 - Unsatisfactorily stated performance objective and criterion- 
referenced measure 

1 - Included in present curriculum in stated scope and sequence 

2 - Not included in present curriculum in stated scope and sequence 
m - Non-Rated 

Comments, relative to the curriculuin guides, received from the 
instructors of Nursing programs are as follows: 
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luachers on the secondary school level reported : 

The content appears to be a complete guide and well planned. It 
serve as a guideline with options to add or. delete according to 
i^ndividual viewpoints. We reconimend that examples of instructional 
objectives in behavioral terminology be included to illustrate to the 
instructor hov the stated performance objectives could be accomplished. 

1 am most grateful for^he opportunity to review this guide and 
vish to express my congratulations to the writing team members for 
their excellent work. The material will be most useful for working 
with my students. Comments and suggested changes: 

1. I need clarification on charting and the use of charts. 

2. Should the application of hot and cold compresses, packs, 
and soaks be excluded from the Nurse Aide curriculum? 

J. Should aseptic technique methods be taught to Nuifse Aide? 

4. Should Nurse Aide program include preparing for and assisting 
with examinations? 

5. Should Nurse Aide programs include a c0<S?se in First Aid? 




-OTTty^a~small portion ot this -guide will be useful to me. 1 



reconmend at least 80% accuracy for passing grade. 1 prefer not to 
interchange the. words "patient" and "client" as presented in the 
book. Certain portions need more flexibility. 

The enclosed review chart is inappropriate for the comments I 
feel are necessary for my evaluation. Please keep in mind that I am 
involved in the Secondary School System, instructing 11th and 12th 
grade students; therefore, my views are somewhat biased in the area, 
of the Nurse's Aide curriculum. 

Unit 3, (The Health Care Planning) as I view it would include the 
the professional duty of an R.N. and possibly theL.P.U., while an 
aide would seldom if ever be in the position to perform in this area. 
1 believe this ^^ould be a more advanced nursing skill not expected 
of the Nurse^s Aide. 

Unit 28 (Care of the Patient with Gastrointestinal Tubes),) 
performance objectives 2 and 3 seem to be duties of the L.P.N, br 
K.N. ' I 

Unit 40 (Aseptic Techniques) should be included in the Curric- 
ulum for ^ the Murse Aide, as well as for the L.P.N, as they are often 
involved in /isolation cases and much of the material or equipment 
they use is /sterili::ed or is considered aseptically clean. Itj is 
osi^ential tliat they too are instructed in this area. | 

/ ^ 



Lastly, Unit A5 (Arplicati,'on of liot and Cold Corapresses.i Packs, 
and Soak.s)' should be included in the Aide program as he/she Will be 
rcquirv<i to maintain this treatment. ^ I 
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The L-P.N. Curriculum, after reviewing it, leaves me with , 
several questions, for instance. Unit 41's (Preparation and adminis- 
tration of Medication) performance objective il3 concerning intravenous 
medications, gives reason to ask, does the State of Louisiana dllow 
L.P.i:. to Rive I. v.. medications? This, to the best of : my ^cnowledj^e, 
should be restricted to R.N/' responsibility- Secondly, Unit A3, j 
performance objective #3, makes mentioii of the use of Chemistry and 
Physics. Will these subjects be a requirement for admission intc^ an 
L.P.N, program ot\ vill these courses be included in the, L.P.N. 
curriculOm? 

I also wish to suggest that Semdster III be included m the L.P.N, 
curriculum. Since L.P.M;'s work in the obstetrics, pediatric, and 
psychiatric departments, I £eel that it is vital to educate ther^ in 
those areas. 



1 personall; 
make an excellen 
objectives and c 
aq'hieve on a se 
"TTfucational andj 
achieve these g 
e|;en if he/she i 
Aide program, tl^ 
\;o archandica 
^o find itheir vjiK' 



feel that the competency-based curricu].um woi^ld 
supplemental guide but find that the performance ^ 
•iterion-referenced material rather difficult to 
)ndary level. Some of our students lack the bisic 
more importantly the maturity level necessary ^o 
s. Once a student is placed in our curricul'um, 
poorly prepared for the many aspects of the /Nurse's 
^y must continue unttil the semester ends. Therefore, 
with some low achievers and students attempting 
into a health associated career. | 



oils 



ipbad 



Th'^' articulated program in Nursing Occupations is a spl<^ndid 
/and ruich needid' igoal. It would-be an incentive for the capaj)le and 
/aggressive stideht to meet their goal. / 



Post-SQcondarj^ Vocational-Technical instructors made the following 



oommtmts : 



\l think! ill 



Tinhty pief-cent accuracy is recommended, not 75%. We would like 
to see'competehcy-ba^^ed curriculum for articulljted programji in 
Nursing occuiiat :.otis. 



the work is excellent, but I did question the 75% 



accurqcy Icyel . I feel the competency level should be higher. The 



material is ,p|it 

According 
inp.prt the N^O 



together well and format is easy to use. / 

to N'urse Practice Act, the L.P.N, is not allowed to 
tubes. Therefore, this unit should be included in 



Siitn^Wters III, IV, or V and not before. 



//; ( The ;u(fit',j "Assisting with Somatic Psychiatric Therapies," should 
/ d'ejinclutl^d iJ Psychtatric Nursing, Term III. 

• // ' • Ihfc'ijni'c!'' "Tcfchniques of Fetal /and Maternal Monitoring," should 
' ' - and Child. Health, Semester ljU- 



/ //be/ inrl'udfc(|'iiW Mat'ernal t 



/ / : / ; 
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are using perf onnance-based curriculum and I am very anxious 
to see Louisiana move Into career ladder option. I sincerely hope 
this is one step in that direction. 

Instructors of associate-degree programs in Nursing submitted the 
following comments : 

I am a staunch supporter of the ladder concept with particular 
interest in its implementation in the field of nursing education. 
We initiated the ladd-er concept five years ago, offering the Licensed 
Practical Nurse advanced placement in the nursing major in our 
Associate Degree nursing program of study. 

I find that much more detaileW planning, evaluation, and 
delineation of the two roles has to be developed for this type of 
program to be practical. By the tw^o roles, I am referring to the 
nurse assistant,^s (L.P.N.) role and the A.D. nurse practitioner's 
role of providiiag secondary nursing care. In particular, we have 
found that the X.P.N. student must not only be oriented to the new 
role, but allowed adequate time to develop the new role. It is not 
merely the learning of a few additional procedures unique to nursing 
added tb their ' background. Definite roles and terminal behavioral 
expectations for each level must be spelled out. 

We feel 157, accuracy level would produce nurses who are not safe 
to practice nursing. The problem to consider is one of students 
dealing adequately with client behavior 75% or even 80^ of the time, 
but making lethal or harmful errors in judgment the remaining 20% or 
252 of the time. Referring again to the 75% measure of accuracy, we 
fel^ measurement of the information shared in group discussions 
quite difficult or next to impossible for the instructor to determine 
accurately or completely. * " . 

Would the L.P.N, lack maternal-child health background? I find 
I must react to the obvious methods of determining if a student meets 
the objectives "to the satisfaction of the instructor." This does 
not provide criteria with which to comply, except the whims of the 
• iMSlructor. An objective tool rather th^n-^one so subjective would 
strengthen the units immeasurably. 

A program should be developed that would be more concept-oriented 
rather than procedure-oriented to provide professionalism to the 
program. 

Repeatedly, we have identified the following weak areas in the 
L.P.N, who has achieved advanced placement in our program. They are: 
(1) concept formulation, (2) scientific principle, (3) communication, 
(6) problem solving, (5) leadership, and, (6) psychiatric nursing 
principles. 

The following response was received from a hospital administra-^ 

tor : 

We have reviewed your curriculum with instructors from the A.D. 
and L.P.N. pri)>^,rnm who nsc our facilities. We arc satisfied xcith 

« 
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the 75% accuracy. We do feel thac a simple statement after each c 
exic point in the curriculum would correlate the Table of Contents 
and the overview of the curriculum. 

Our general feeling is that the L^^P.N. should not exit at 
Semester II before "Maternal-Child Health" and "Psychiatric Nursing." 
These are areas in which L.P.N. 's can and do function adequately. 
We are still using the Insulin Shock Therapy in this city for 
psychiatric patients, and would like to see it left in the curric- 
ulum as outlined in Unit 52. Advanced Nursing of Adults and 
Children is included in our A.D. curriculum here. It should take 
the two semesters and we are satisfied with the placement in the 
curriculum. 

We appreciate being allowed to previeK the material and wei feel 
the revisions are long overdue. f 

Response^ from instructors in the field of Office Occupations . 
Of the 71 responses received, 40 were from teachers in the secondary 
schools, 26 were from post-secondary vocational-technical school 
instructors, and five were from college teachers. Sixty- three 
(89.0%) of the respondents gave favorable ratings to the performance 
objectives, six of them gave unfavorable ratings, and two of the 
respondents failed to rate the objectives. Sixty-one (86.0%) xof the- 
respondents expressed a desire to use, the guide while ten (14.0%) 
of them reported that they would not use the material. Data in 
Table 9 present a summary of information received from the field 
review in the area of Office Occupations. 

Table 9 

Summary of Field Review Responses from Instructors 
of Office Occupations 



Institution 
Type 


No,. 
Resp. 


Ratings 
5 A 


of Objectives* 
3 2 NR 


Potential Users 
Yes No 


Secondary 


40. 


39 


1 


2 




37. 3 


Pos t-S.econdary 














V-T School 


26 


23 


1 


2 


2 


24 2 


ColleRe 


5 


1 


A 






5 


Totals 


71 


63 


6 


4 


2 


61 10 



*5 - Satisfactorily stated performance objective and criterion- 
referenced measure 

4 - Unsatisfactorily stated performance objective and 
criterion-referenced measiare 

3 - Included in present curriculum in stated scope and sequence 

2 - Hot included in present curriculum in stated scope and 
sequence 

NR - Non-Rated 
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Comments received from the Office Occupations teachers follows: 

Teachers on the secondary level reported ^ 

Ihe curriculum ^..uide is very well prepared. It is broad in 
scope and offcrij an instruc/tor a lot of information to use in whole 
or in part. Those' wlio workc4 to prepare this guide did an out- 
standing job. /' 

n • 

1 would like to see more learning packets developed. 

•f 

VJe do not incLtjde letter writing in our Accounts Payable unit. • 
We do not include mailing monthly^statements to customers in j)ur 
Bookkeeper I course. 1 

,Thi.*; curriculum is*\v'ell written. The performance objectives 
and criterion-referenced measures are more than satisfactorily 
stated in each job title One of the many outstanding features of 
the curriculum is the? Review Test for Arithmetic Proficiency included 
in the "Instructor-^ Copy of the Learning Packet for Sales Clerk Job. 

The Competency-Based Curriculum for Articulated Programs in 
Office Occupations is in keapifig-with the present writing of • 
performance objectives. ?stjA^ill serve as a helpful guide to all who 
use p(ir fox*mance objectives now or in the future. X would like to 
see more jobs dealing with the secretary (Medical, etc.). 

^ You .have done an excellent job in producing what teachers are 
having a hard time cooing — writing good performance objectives for 
their particular disciplines. 

This is a,n excellent ^uide for vocational and office education 
teachers atid ^students. 1 believe tli^t the guide will assist any 
instructor in preparing and using materials in a way that will 
enable students to develop skills that are more appropriate for 
employment. We use performance-abased materials on a small scale-. 
The guide will assist us in extending our efforts and in improving 
our accomplishments': 

V The perfornfance-based curriculum has been reviewed and we feel 
that it will be a great help to our department and to our students. 

This is an excellent book, one that could really be expanded. 
I have found some duplication of my performance objectives, giving 
me great assurance. ' ^ 

This curriculum will serve as a guide or supplement to material 
we .presently use. Our program is not in exactly the same sequence. 
However, we find that we are pre;sently working in close accord 
i/Jth the objectives as stated by the committee. 
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The performance^ objectives are satisfactorily developed and the 
criterion-referenced measures are adequate. The material, excluding 
keypunch operator, covered under the varied job titles is present^ in 
our curriculum but it is not in j:he stated scope and sequence. This 
curriculum will definitely be an aid in the further development of 
our curriculum. Thank you for providing office education with a 
competency-based curriculum. ^ ^ v 

Machines required on job performance tests are not available to 
my students. « ^ ' ^ , 

This is a very good guide that would prove useful; however, 
given che shortage of paper as well as preparation time, perhaps 
fiome suggestion might be given for all jobs as to where prepared 
items might be purchased. Some idea might be given as to clas? 
type rotations, etc. that could be used while attempting to carry 
'oul the training in a class of thirty students. 

The committee has submitted an excellent proposed curriculimi. 
They deserve recognition. 

This is an excelleTilr-guitie for those who prefer stated perform- 
ance objectives. ^ * _V . 

The Field Review Copy of Competency-Based -Curriculum for 
Articulated Programs in Office Occupations certainly is a step in. the 
right direction. Each Job Title was followed by Performance 
Objectives and Criterion-Referenced Measures indicating the minimum 
expectations of our students for job entry. This should be a help 
to Vocational Business and Office Education teachers. Vocational 
Guidance Counselors, and Administrators in working with students, 
(both those who expect to graduate and the potential drop-out who 
may leave the training program before completing it). 

I realize that one Job Title had to be selected to develop 
Student Learning Packets and Teacher Learning Packets, but I do 
wish it had been one more traditionally recognized as an office ^ 
occupatiort father than that of the Sales Clerk whicb is associated 
with Distributive Occupations. For the sake of illustration, 
however, it does an excellent job of presenting th 5/ possibilities 
available with Performance Objectives and the Competency-Based 
Curriculum. * , 

Some real consideration should be given to the suggestion made 
by the State supervisor to include in the Job Titles the various 
areas ofc the secretarial field such as the many kinds of secl^etaries. 

I believe this material will be helpful to me and my students. 
I especially look forward to receiving a copy of the completeH 
project. 

A test on verbal skills should be included. Performance tests 
by subject matter is desirable. 
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The Competency-Based Curriculum for Articulated Programs in 
Office* Occupations is one that can be usefjal in expanding the * ' * ' 
curriculum to include^ certain jobs -that are 'not normally fufly 
covered in most textbooks. W6 think. youu performance objectives 
,ind* criterion-referenced, measures are adequate to*meet the basj,c 
cntrT!nce requirements of most jobs. Thank y6u for this curriculum 
and a job well done. ♦ * 

After reviewing the Competency-Based Curriculum for Articulated 
Programs in Office Occupations , I find that the terminal and 
performance objectives are well stated and 'I am in agreement with 
most of the job analyses. , 

In an ^effort to further assist office occupation teachers, 
examples of instructional objectives — which would tiltimately lead 
tu the accomplishment of the performance objectives — should be 
provided and stated in measurable behavior terminology. 

1 

Effective implementation would poss^ibly prove problematical 
since a guide of this scope and dimension would naturally require 
that consideration be given to the diverse nature of the teacher and 
students--as well as the spcio-economic backgrounds of students. 
Additionally, the unique combinations of characteristics prevalent 
in each school distri&t should be reviewed. 

Further, should a state curriculum guide* be adopted, an 
advisory committee should be set up to p-rovide for long-range 
planning, in-service training and other supportive services necessary 
for its effective utilization. In .addition, efforts should also be 
undertaken to determines administratK(fe support. f 

In a review of the available literature concerning implementa- 
tion of state curriculum guides, many problems have been sighted. 
I recommend Dr. Thomas R. Warner's dissertation "An Investigation 
ol the Uti-lizatioi^ of Curriculum Guides in a State-Wide Career 
education Program in Louisiana." 

The book is good and shows that those who worked o^ it did an 
.'.cc I lentj job. 

This competency-based curriculum guide will be greatly 
apprcM-ialed by all business education teachers. 

The material is o\ceiient, but unde,r my present program of 
icachiiift subject matter I do not have materials to determine the 
production rates as outlined in tjhis guide. 

This is. an excellent program for Office Occupational training. 

\ feel thai this guide is great . It will Selp me to further 
J\ V* lop performance objectives and criterion-referenced measures 
lor a curriculum for COE that T have been working on. Thanks fcr 
a job well cfone. 
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The material presente^ in the C ompetency-Based Curriculum in 
Office Occupations is excellent and the teachers in this department 
are anxious, to^. use the guide. 

The only suggestions we feel We cd^uld "make ''ere in ther area of 
the keypunch, and this probably .would be -a. JLp.cal problem. The time 
aUowed for the timed problems was much longer Tfiai^we^ have ^ever 
been able to allow. We rent, two keypunch machines and te;|ch^the^ 
course one semester a year, thet<fe"fare, we cannot time students for 
30 or 35 minutes at a time. I. may not have marked the review sheet 
correctly,^ but what I intended to show was that these timings are 
not in our present curriculum in the stated scope. ^ - > 

Thank you for includir^g us in the field review. This allowfed-^. 
us to get the guide" much sconer and we are already using p-arts of 

it. ' ' ■ , ' 

I teach adding machines, calculators, and machine transcription 
skills in a vocational-technical type school. Therefore, some' of 
the material in your overall program is applicable and helpful to 
me. Your gpxde is very good but goes beyond what I, teach. You 
have done a good job.^ ' • 

Our^business staff has reviewed the competency-based curriculum 
for articulated programs in Office Occupations and find it very 
meaningful and useful. ' • 

The Competency-Based Curriculum for Articulated Programs in 
Office Occupations is v^ry well developed and very thorougli. 

I thought the performance objectives were excellent. 1 feel 
that .some of the student^s teach would have trouble attaining the 
objectives. For example: Page 44, 1.02 — I feel that my students 
could not transcribe at a minimum rate of 60 wpm. 

Thank you for producing the Curriculum. 1 am considering 
trying miariy of the performance objectives. 

Post-secondary N70cational-technical school instructors made the 
following comments • ^ , , ' 

Questioned time factr^rs and' skill requirements. Material 
should be considered in futui:e curriculum development' for the 
Vocational-Technical School System. 

A guidebook for our curricula in Office t)cc!^pation's programs 
i'S certainly -needed. This guide has been organized and submitted 
in a very efficient ma.mier. ■ ' ^ ^ * 

These curricula are very well ^planned, but are too specialized 
to be set^ up^ properly under the present vocational system. 
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During the training period of a student I agree completely with 
the idea that we musjt make allowances for error and time limit. If 
these Performance Objectives and Criterion-Referenced Measures are 
written for students they are excellent, but if they are written for 
the employee, 1 think the time limit should be lifted and the 
performance should be not less than 100% accurate since a minor error 
in business could represent much money. 

Objectives for slow learners' in all programs should be included 
in this guide. 

Some the accuracy levels established as acceptable are ^ 
questioned. It seems tjiaf a higher level of performance should be 
expected. 

« 

How will this curriculum fit into our program as it is now? 
IJould students upon entering choose a job classification and work 
toward pr eparing for that specific job rather than a more general 
classification that prepares them for more jobs so they may choose 
whatever job may be open at the time of their graduation? What about 
the basics that are not included in this curriculum. 

I feel that this program is quite thorough and I have no 
recommended changes to m^e. The program is a good one that will 
help us accomplish one goal; — to provide students with marketable 

This can be helpful in our Office Practice course. 

This material "seems like excellent individualized work and/or 
supplementary work for our students. It gives a very realistic 
approach to what the student may expect in the job market. 

This material would b^ best used, perhaps, as a basis to see if 
a student- can perform these tasks and is .ready to graduate. They 
are ^ood in that students must learn t^o follow directions. 

T ht> following comments show less interest exhibited by the instructors 
on Che college level : 

In general we feel that the bulk of the competency-based 
curriculum for articulated programs in Office Occupations is good, 
.vu do have reservation that the material may be /somewhat elementary 
for usre on the university level. Also, we. do nOt believe there is 
adequate emphasis on, or provision for, development of the basic 
written communication skills such as spelling^' grammar, and 
punctuation.. ; 

Such a program vould not^be compatible ^ith our locked-step 
instruction at the Collegiate level. Much .of the material is very 
appropriate, with realiscic standards; however, some of the 
standards seem ta be too optimistic and also some of the terms 
regarding e\raluation of job performance are higjily subjective. 
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Where 'does the secretary for the small business fit into your 
curriculum? What about the secretary-bookkeeper for the construction 
office- 
Data in Table 10, page 33, present a composite picture of the 
interest expressed by the field reviewers in the five programmatic 
areas. More responses were received from secondary school teachars 
(A9.0%)v followed by vocational- '•echnical school instructors (39.0%), 
wifh only twelve percent of the returils completed by instructors on 
the associate degree level. 

Eighty percent of the respondents expressed a desire to use the 
competency-based materials. 
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lDEr:TIFlCATION OF PROBLEM AREAS FOR THE 
SPECIAL NEEDS STUDENTS 



Legislative Act 208, Section 3: 1997, mandated an open-door 
policy for all post-secondary vocational-technical schools of 
Louisiana as followt;: 

The vocational-teclmical schools shall be operated 
under an open door policy and shall serve persons on 
an equal priority basis, including but not limited to, 
' adults, veterans, high school students, persons who have 
dropped out of high school and minority ethnic groups. 
Persons meeting board requirements with respect to age 
sliall be free to enroll in any school in the State and 
there sliall not be any geographic barriers- to enrollment. 

To reasonably assure an individual a chance for success in a 
vocal icmal- technical program of training, it is mandatory that the 
individual be able to function in the academic subjects of reading, 
nathcmaticb and language arts at the standard grade level required 
to understand tlie related subject matter of the various programs 
offered at the post-secondary vocational-technical scliools. 

Information was collected by visiting the thirty-thiee 
post-secondary vocational-technical schools and interviewing the 
Directors, Guidance Counselors, Special Needs Instructors, and 
Instructors In each of the five areas studied. A questionnaire 
(\rf>endi;: C ) was completed for each school. 

An analysis of the data collected, relative to the number of 
students enrolled who are tested and score below functioning levels 
in reading, arithmetic, and language skills, shows there is a 
definite need for the development of materials for these students. 
The average percentage of students tested for entry in the post- 
secondary vocational-technical schools who score below functional 
levels is 44.8 percent as indicated in Table 'II; page 35. 
There are 33 Special Needs instructors employed in these post- 
secondary schools. Five (15.1%) of the schools are without Special 
Needs instructor's; seven (21.0%) schools have two instructors; and, 
twenty (60.0%) schools have one instructor. 

An avoraf^e of 7.2% physically handicapped students are 
enrolled in the post-secondary vocational-technical schools. This 
small percentage is due to the lack of facilities and equipment in 
the schools. This problem will be alleviated when the present 
expansion program is completed. 
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Table 11 

Percentage of Students with Special Needs Tested for Entry in 
the Post-Secondary Vocational-Technical Schools 

Percentage Students 
Special Handicapped 
Needs 

Alexandria Trade School 50 - 
Avoyelles Vocational-Technical Institute 30 ~ 5 
Baton Rouge Vocational-Technical Institute 33 3 
Capital Area Vocational School 75 
fT*ntral Area Trade School * - 90 25 
Concordia Parish Trade School 25 5 
Oelta Area Vocational School 40^ 10 
i>vanj;eline Area Tri-Parish Vocational- 
Technical School , 75 2 
Florida Parishes Vocational School 50 5 
iHiil Area Vocat-ionc^l-Technical School 10 
Hamnond Area Vocational School 25 - 
Ihiey P, Long Memorial Vocational School 70 - 
Jefferson Davis Vocational-Technical School 50 1 
Jefferson Parish Vocational Scbool 60 1 
Memorial Area Vocational School . 50 - 
N'atchitoches Trade School 40 5* 
«orth Central Area Vocational- , - 
Technical School 30 - 
N'ortheast Louisiana Vocational School 50 10 
"orthvest Louisiana Vocational- 
Technical School 30 - 
Orleans Area Vocational-Technical School 100 I 
Ouachita Valley Technical Institute - 34 
Sabine Valley Vocational-Technical School 

St. Landry Vocational- Technical School 33 5 * 

Shreveport-Bossier Vocational- ' . 

Technical Center 0 - 
Slidell Vocational-Technical School 20 ^ 30 
South Louisiana Trade School * 25 " 20 
SouthwosL Louisiana Vocational- 
Technical School 25 • 2 
Sowela Technical Institute 33 2 
Sullivan Vocational-Technical Institute .45 10 
Teche Area Vocational-Technical School 55 5 
lJustside Vocational-Technical School 75 1 
Younj; Memorial Vocational-Technical School 16 1 

Average Percentage _ , 44.8 7.2 
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When asked to ,rank the areas of special needs, the interviewees 
reported arithmetic first, reading second, and language third as 
indicated in Table 12. Reports from fifteen schools showed arith- 
metic first; twelve schools reported students have greater weakness 
in reading; and, one school ranked, language ability as the greatest 
weakness of potential students. 

Table 12 



Areas of Special Needs 
(Rank Order) 



Area 


First 


Rank Order 
Second 


Third 


Arithmetic 


15 


11 


1 


Reading 


12 


14 


1 


Language 


1 


2 


24 



The average dropout rate was reported as 38.2%. This figure 
does not represent a true picture since more than one-half of these 
students exit with marketable skills. They are recorded as non- 
completions or dropouts if they fail to remain in a program until 
-certificated. Data in Table 13, page 37, present information 
concerning dropout rate for the five areas of study: Air 
Conditioning-Refrigeration, Drafting, Electronics, Nursing and 
Office Occupations. 
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Table 13 



Drdpout Percentage hyi Programs 



School,' 




/mm, 



o 



\ ^ %- •% u 1 tu vxcx I, t. ciKixS OUilUUX 


AO 




10 




50 


25 


i-uyi^xica V ut^dLiuiiax ieciiriicax xnSLXLULG 


ZD 


/ 






■ 


25 


M.iton i^ouge / vocacionai— lecnnicai Institute 


35 


/15 


6 


27 


33 


17 


" 'XUrix cVLy<^ VUl^c] L XUlldJL Di>llUUX 


in 


/ 






30 


27 


V •^•lii^ij I U id ' I dt XoiS IXdlic OCIlUUX 


ZD ^ 






25 


25 












A'^xuc^ M\L%^a yul^uLXUlldX OLIIUUX 


J 




10 


30 






1 x-Ud ; X di, Xoilt^o VUCdLXUUdX oCIiOOX 

^lult" Ayea Vocational-Technical School 








25 




5 


p 


55 


60 


65 


10 


45 


Huev P/1 Long Memorial Vocational School 


30 










25 


Jefferson Davis Vocational-Technical 


/ 












Sj^hool 


/90 




96 




15 


75 


Jef/erson Parish Vocational School 


50 


10 


70 


1 


53 


70 


Natchitoches Trade School 


30 


22 


33 




25 


35 


Northeast Louisiana Vocational School 


10 




10 


5 


5 


17 


Northwest Louisiana Vocational- 














Technical School 








J 




17 


'Ouachita Valley Technical Institute 


5 




5 


5 


5 


25 


?^abine Valley Vocational-Technical School 


15 


15 


15 


15 


15 


15 


St. Landry Vocational-Technical School 


50 


60 


25 


33 


5 


50 


Slidell Vocational-Technical School 


8 


5 




12 


■5 


20 


Kouth Louisiana Trade School 


80 




60 


60 


3- 


75 


Southwest Louisiana Vocational- 














Technical School 


75 


60 


15 


50 


10 


75 


Sowela Technical Institute 


50 


10 


5 


10 


50 


33 


Sullivan Vocational-Technical Institute 


10 


10 


10 


10 


56 


15 


Teche Area Vocational-Technical School 


50 




1 


20 


25 


25 


Westside Vocational-Technical School 


35 






25 


5 


5 


Young Memorial Vocational-Technical School 


20 




5 


25 


2 


25 


Average 


38 


26 ' 

, ..I 


26 


25 


21 


32 
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Analysis of the data concerning testing materials used to screen ^ 
potential students revealed no standardization procedure being 
followed throughout the thirty-three post-secondary vocational- 
technical schools. Data from three of the schools show no screening 
or testing procedure is used. / 

« 

The following are screening tests listed in the order of 
frequency usfid in the vocational-technical schools; 

California Achievement Test, Advanced Level , McGraw-Hill Publish- 
ing Company, Monterey, California. ^ ^ 

The Dailey Vocational Tests , Houghton-Mifflin Company, Boston, 
Massachusetts. 

Qtis-Lennon Mental Abilities Test , Harcourt, Brace & World, Inc., 
New York, New York. . j 

Army General Classification Test , Science Research Associates,, 
Chicago , Illinois . 



Minnesota Clerical Tea^ , The Psychological Corporation, New Y/ork, 
New York. 

California Achievement Test, Intermediate Level , McGraw-Hill/ 
Publishing Company, Monterey, California. " 

Kuder Preference Record , Science Research Associates, Chicago, 
Illinois. 

California Test of Basic Skills , McGraw-Hill Publishing Company, 
Monterey, California. 

Bennett Mechanical Comprehension Test , The Psychological Corpora- 
tion, New York, New York. 

Non-verbal Reasoning Test , Science Research Associates, Chicago, 
Illino is. 

Listings of instructional materials used in the Special Needs 
programs were multiple and varied. The most frequently-used materials 
are listed in Appendix . 

r 

When asked how the competency-based materials developed in the 
five programmatic areas could be changed to meet the needs of students 
in their classes, the Special Need6 instructors made the following 
recommendations: 

(1) add glossary of terms for slow learners 

(2) add performance objectives for slow learners 

(3) provide for the development of the basic written communica- 
tion skills in the performance objectives for .each unit, 
job title', or level. 

38 



(4) develop a competency-based curriculum for the Special Needs 
program. 

(5) add a supplement to each curriculum developed for teaching . 
the basics in math, reading, and language. 

(6) add objectives for remedial teaching in reading and math 
skills in each program area developed. 

(7) change the time ajid accuracy levels for the Special Needs 
students. 
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CHx\PTER IV 
C0NCl:US.IONS AND RECOMMENDATIONS 

Conclusions : 

From the review of related literature, assessment of the state- 
of-the-^rt locally and nationally, collection of curricula data on 
all Louisiana secondary schools, voc^ational-technical schools, and 
colleges, and responses fi^om field reviews^ of the competency-based 
curricula developed, the following conclusions' may be made: 

(1) Data bases revealed fewer reports which specifically 
address secondary ,and post-secondary articulation of 
occupational education programs • 

(2) All Articulation Advisory Committee members agreed that' 
the implementation of articulation agreements would improve 
the coordination of vocational-technical education programs, 
but due to the Staters organizational structure and 
different funding sources, it was impossible to secure 
signed agreements for student transfer credit, ~and sharing 
of equipment, facilitips, and faculty. 

(3) Louisiana vocational educators are using competency-based 
^ instructional^materials, to a limited degree, in Office 

Occupations, Nursing, and Air Conditioning-Refrigeration, 

(4) Eighty percei t of the educators responding to the field 
review of the competency-lJased curricula reported that 

they would us£ the materials to upgrade vocational-technical 
education in Louisiana. 

(5) Evidence of one workable, planned articulated program in 
vocational-technical education was found to be in existence 
in Louisiana. 

(6) A definite need for the development of competency-based 
curricula for the Special Needs students was established. 
Data analysis showed that 44.8 percent of the students » 
tested for admittance to the post-secondary vocational 
schools were below functioning level in math, reading, 
and language skills. 

(7) The project staff was pleased to achieve all of the 
objectives of this project with the exception of securing 
signcid articulation agreements between the admir^istrators 
of the secondary schools, post-secondary vocational- 
technical schools, and colleges offering associate degree 
programs. The high interest expressed by' everyone was 
not accompanied by definite plans for change. 
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Recommendations ; 



To further iirprove Louisiana's expanding vocational-technical 
school system enallmg students* progress through an occupationcl 
program at a rate commensurate with their abilities and skills? , the 
follov;ing recommendations are made: 

(1) The. Bureau of Vocational Education, State Department of 
Education take the initiative for the development of 
competency-based curricula ini all of the other program- 

^ matic areas of vocational-technical education. 

(2) Improve the lines of communication among schools on the 
three institutional levels offering vocational- technical 
education. Area workshops, involving guidance counselors 
from all the schools, could be most effective in this 
communication process. \ 

(i) Increased involvement of people from business and industry 
in the development of competency-based materials. Proof 
of their interest and concern is documented in this report 

(4) Develop Competency-Based curricula for the Special Needs 
students in the areas of reading, math, and language 
skills to supplement the existing curricula. 
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4\PPEKDIX A 



JP LEASE HEPLY TOs 
Dft GERTRUDE M ENLOE 
VOCATIONAL CURRICULUM DEVELOPMENT 
t RESEARCH CENTER ^ 
F O eOX 6^7 

NATCHITOCHES LOUISIANA ,7>457 




STATE OF LOUISIANA 
D^^RTMENT OF EDUCATION 

LCXJB J.MICHOT 

6TATE <.i^PER'Nl ENOENT 
P. O. 'BOX 44064 
BATON ROUOE. LOUISIANA 70104 



June 16, 1973 



Dear Wursin^r Assistant Ibployer: 

, We need^'your h,elpl We are conducting a study that we believe you wil-i I'ina 
interesting ana, helpful to your profession. We are attenptinf^ to assemble anu 
validate a conpiete list of jobs and tasks performed by IJursin^^ Assistants 
(Nurs«-Aides, .Orderlies, and Geriatric Aides). We wiil use this infomaticn to 
revise existing vocational curricula in order to improve the quality oi' trulum*; 
programs bein^c offered for persons in this career field. - 

We are asking for a little of your time and the result^j of your experience 
on tne job. Would you, therefore, please review and compieU. rxs- tr^^k irvc-.tor:/ 
statini2: what you feel the nurse aide is doinf; in your work situation and how 
much time is being spent on each task. Please ask one of your nurse aides to 
complete ind^' vi dually , the other inventory enclosed. Only you can tell us 
whether these lists are comolete and accurate. 

Please fill, out the brief informational section and follow the (^5roction:> f- r 
. <^h<^ckinr -ma rat^nr toe tasks on the list. Ue are denenainr you to nrovioc 
:nror';at i rVr u'*rro;/ini^ nursing as'^>i5tants r>ro>trci;ns in Louir,iana» Pleased cc^.p lot 

return *no inventories in th6 enclosed self-addressod, r^t-iir.red onvCiOPo Dy nc 
later tn:in /'ino ^ 




tncIoc;urer> 
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JOB INVENTORY (Duty-Task List) PaRe 1 of 10 pages 

I. Clie'ck tasks you teach now (v^* 

I. Add any tasks you teach now which are not listed. 



• 

A. OoORDlNATIKr km COMMUNICATING 


IF 

TAUGHT 
KOW 


1. ;,Assist in introducinc patietit to unit 




^ in rpr vpit i nnnl act^ivities with patient, such as 
crafts, games, walks / 




i. Assist pacient in placing telephone calls 




A. A.ssist patient in writing letters and messages 




>. Assist with unit admitting procedures 




6. x\ssist with unit discbarge procedures 




7. Assist with transferring the patient 




8; Care for patient's flowers, such as arrange and distribute 




File and refile patient charts and records 




M\ nKriin ini^ Act\ \\n^y ^^PTTK; fr»r oatient's p^^rsonal use« such as 
newspapers and magazines and mail 




11. Report violations of regulations 




\) Rfr»lqv information such as treatments, procedures, and 
observations to nurse, supervisor , or team leader 




n. Secure patient's valuables 




lA. Sort requisitions and charge slips 




15. Use the intercom 




lb. 




\ 

17. \ 

- ~ . . — ~ ■ ^ ' 




\ 

18. ^ \ 

^ — - — " ■ 




19. 




20. 
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I:;ve::TORY (Duty-Task List) Pafic 2 of IQ 

1. Clit'ck tasks you leacli now ( )• 

J. Add any taskb you ccach now which are not listed. 



w. !L\iMAi:aNr. a clean, safk environment 


IF 

TAUGHT 
NOW 


. I. Adjust environmental factors in patient's room, such as 
^^^'Jtin^, coolin;c;, lightinK, noise and oaor 




Adjust tht" hospital beds and side rails 








4. Assvmhic" siirjjiual or obstetrical packs, such as instrument 




i.itetk and position the sij^nal cord for patient 




Citan and maintain EKG equipment after test 

a > — . __ _ . _. 




7. Clean instruments and supplies 




<H. Clc m sterili^ing equipment 




Distribute supplies and equipment to patient's rooms, 
su^"h as linen, thermometers, dressings, footboards 




10. Follow proper isolation techniques 




11. Invento^ry equipment and supplies 




IJ. Keep equipment and supply trays in order 




13. Make bed (occupied, unoccupied, postoperative) 




I'i. Operate special position bed (circle, stryker frame', 
elr. 




I^. i'r.icliee for evacuation procedures 




Ih. Prepare equipmenl, instruments, and material for 
Men 1 1 <'aL ion 




17. lYtpne soikd linen for laundry 




1*^. K'rporl unsaTt-' rontlilions 

Slerili^N.' I (pn'pmenl and supplies in auLorlave, such a.s 

^'ir !( »! 1 n ^irTT'i* iif Ifii*. n parl-s | 
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T\TF.!:T0RV (Dulv-rasV list) Pa^e 3 of 


1 • 


check task> you tea^'h \io\ ( ; )• 


2 . 


Add any tasks you teacli now viiich are not lii>ted. 




u • 


:i\rNTAINi::G a CLL\N, safe environment (Cont'd) 


, IF 
TAUGHT 
NOW 




sterilize equipmeat by boiling water or placing in solution 

-iucii as surgical instruments 




12 • 


Stock and store equipment and supplies, such as utensils, 
paper goods, linens, disposable materials 




2i. 


Straiv^hten patient's room 






Straighten service areas on unit, such as service room, 
treatment room 


1 


25. 


Test sxerilizer with sterilization color indicators 


\ 


26. 


\ 
\ 


27. 




\ 


1-6. 






2't. 






iU. 






il. 














< t^K riii n:KSo:;AL nied of the patient 




1. 


\s^.ist in applying or removing artificial limbs of patient 




> 


Assist in putting on or removing braces of patient 






Assi st jnitieiil in * rut«ii walking 






A^^L.^ pat ii-nt in cUessi-ag and undressing 




3 . 


As.si->t pilient in siandiug - ' , 






A'->.i >i pali.-nt In ^/aUor use 






\ . isi ,^at U'tU n> 'Miking 
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JOB INVENTORY (Duty-Task List) Pafie 4 of 10 

1. Check tasks you teach now ( v^). 

2. Add any tasks you teach now whicu are not listed. 



C. CARING FOR THE PERSONAL NEED OF THE PATIENT (Cont'd) 


IF 

TAUQHT 
NOW 


8, Assist patient to *get in and out of bed 




y. - Assist with or shave the male patienC 




lU. Care for or assist paci*mc ir caring for hair 




it. uare lor or assise paLxeric in carxng lor toenaxxs ana 
fingernails 




XJL» UiiecK. ano posiLion cne Deasiue uaoxe anu overueu uauxe 
of patieiit 




\ 

13. Give backrubs to patient 




14. Give general skin care to comatose or semicomatose patient 




15- Give general skin care to patient in casts 




16. Give general skin care to patient in restraints 




17. Give general skin care to patient in traction 




18. Give general skin care to patieut with decubitus ulcers 




19. Give or assist patient* in taking bath 




20. Give or assist patient with ordl hygiene 




21. Move patient between stretcher and bed 




22. Move patient to and from a xcheelchair 




23. Positiou patient in i^afe and comfortable position 




24. Straighten patient's bedding 




25. Transport patient by stretcher and wheelchair 




— . ^ — - — - — . — 

2b. Use mechanical fJevice to move patient 




— 1-^ ' — ~ ^ - ^ -■ ■ ■ ' 

27. Provide for privacy of patient 




28., ^ 




29. 




30, 


1 
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THR IWENTORY t'Dutv-Task List) Pa^e 5 of 10 


1 


Chi^rk tri<»ks vou t^ach now ( ') /• 








Add any tasks you teach now which are not listied. 




D. 


ASSISTING WITH NUTRITION AND ELIMH<5?:iON NEEDS OF PATIENTS 




V IF 
TAUGHT 

NOW 


1. 


Assist patient in eating 






J» Assise patient in going to bathroom 




J • 


"iXstiist paticfnt in using bedpan 






4 . 


Aj^sist pacient In using bedside commode 






5. 


As<:ist patient in using urinal 






t*. 


Assist with or remove fecal impaction 






7 . 


riieck food trays against patient diet Ix^t 








Collect food trays , 








Distribute drinking water 






10. 


Fi*ed patient 






il. 


I 

Give tube feedings 






M. 


lielp patient select diet items 






] U 


Dbsftve, measure, and report food and fluid intake 






'A, 


ob-^erve, measure, and report output of patient elimination. 






15. 


Position patient for meals 






h.. 


Serve hctweun-mea,l nourishment 






17. 


S«irve food to patient . 






IH. 




—mi 




l'. 


1 










Jl. 
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Jon lOTENTORY (Dutv-Task Lis':) Page 6 of lO 

1. Check tasks you teach now ). * - 

2. Add any tasks yuu teach now which are not listed. 


L. ASSISTING WITH TREATMENTS ' . 


' IF 
TAUGHT 
NOW 


i. Administer alcohol baths 




J. Administer cold soaks 




3. Administer hot soaks 




4. Administer medicated haths 




5. Administer oxygen per catheter 




6. Administer oxygen per mask , 




7. Administer sitz baths 




b. Administer tepid baths 




9. Apply ace bandages and elastic stockings 




— 1 — — — — — . — - — ™ — 7 — — . — . — . — . 

U>. Apply cold compresses 




11. Apply cold packs ^ 




IJ. Apply heat cradles 




1 i. Api.»I> luat lamps 




1 Appl v heal iii.L'; pad^ 




!>. Apj[>ly hot compresses 




1^^. Apply hoi packs 




»/. Applv iiot water bottle 




T» „ ...... r 

\ - . App I V i\ e ba^^s 




r*. Apply non-sitril*" c::tern<il medicine 

\ppi . t \ ^.1)1 a I :il ^ » 
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JOB lOTENTURY (Dutv-Task List) 



Paue 7 of lU 



LriCi.k Laski^ you leach now {\). 

Add auv tasks yoa teach now wliich are not listed. 



ASSl.s'lING \nU\ IKbVlMENTS (Cont'd) 
Apply rib belts • 



\ IF 
TAUuHT 
NOW 



1:2. \pj i> roller bandages 
I}- ' 1 ' ^ y ^^^} ^1- ^'faction 



Ap? 1% i , straij-lil, sciilt^tus, breast, and triangular 



Apply t^lt«-rmal blanket 



^(•, A^^ist in preventing bed sores 



J3. 

i4. 

3b. 
37. 



X^.^j^t in prevenjcing foot drop 



As.-i^?t patient in therapeutic exercises 



As?:u-t patient to dangle 



\-.sist patient to turn, coMgh, and deep breathe 
Assist patient with postural drainage 



A^si^J: pliysii ian in application of cast 



A^si.^t with EKC test 



iV^sif^t with irrigating* bladder 



\ssist with or connect catheters and tubing to drainage 



Assist with post-mortem care 



Collect a clean catch urine specimen 



Collect a routine urine specimen 



Col loot a 2A-!iour Urine specimen 
Ci^iliM t ^ptilHiTt specimen 
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JOB II^ENTORY (Duty-Task List) \ Page 8 of 10 

!• Check tasks you teach now (v''). 

2. Add any Casks you teach now which are not listed. 



ASSISTING WITH TREATOENTS (Con<;M) 


/ IF 
TAUGHT 
NOW 


4K Collect stool specimen 




* 4J. Connect patient to t?.onitor 




43« uu j>re-operative shaving 




hU, Drape patient for examination or treattnent 




A5« Empt / drainage bottle and bags 




4b« Give aVtificial respiration ' ■> 




A 7. Give colostomy care 




>i*8. Give perineal care ^ 




VJ. Give whirlpool treatments* 




fn^truct and assist patienl in regard to disrobing and 
examining positions * 




31« Instruct patient with regard to collection of specimen i 




» .'lainlam t'rncrion equipment 




sj. Measure and record contents of drainage bottles, and bags 




<)l>serve sterile technique's ^ 




Position overbed cradles . 




F'u.siiion trochani^»j- rolls and sandbag 




^7 Prepare and give a vaginal douche 




Pr^-part* and give an enema ' 




Prepcirt^ e,ir, neSe, and throat tray 




nO, I'rt pare general physical examination trc^*^ 




bi. Prepare general surgery tray , 


• 
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f iQ^ Tta'ENTORY (Duty-Task List) Page 9 of 10 

i. ^Jiietk" tasks you teadi now ( ' / 

£\dd any Lasky ,you teach now which are not listed. 



1 

/ . 

E<f rtSoISTINCj WITH rREA,TObNlS (Cont d) 


IF 

TAUGHT 
NOW 


Prepare gynecological tray 


— 


63. Prepare injection tray 




64 • Prepare necessary materials for minor surgery 




1 

65. Prepare rectal tray 





66. '^Prepare skin for surgery 




67. Prepare surgical trays and dressings for minor surgery 

I- 





68. Prepare Cray for dressing change 




Prepare ttay f6r prep teani ^ 




7ft. Record pertinent data on specimen container, and 
place in proper storage ^, - 


\ 


71. Report appearance of body discharges 




7^.^ Report condition of skin 




73. Set up and regulate aspirator 


i 




■I 


7"^. Kel up and regulate oxygen equipment ~ ' 




76. Strain urine for stones 




77. Measure and record blood pressure 


1. 


> 

78. :^(Iount and record pulse 




7*'. Take and record oral temperature 


t 


8n. Take and record patient's height and weight 


1 


.HI , T.ike and record rectal temperature 
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JOB INVENTORY (Duty-Task List) 



Page 10 of 10 



Check tasks you teach now ( i,^) . 

Add any tasks ydu teach now which are. not listed. 



84. 
85. 
86. 
.87;. 
88. 
89. 
90. 



ASSISTING WITH tIrEATMENTS (Cont'd) 



tount and record respiration 



Tako and recordi temperature by axillary method 



lest urine for ."icelotie 



Test urine for $ugar 



— ^ . 



IF 

TAUGHT 

NOW. 



You have now completed the inventory. Thank you for your time and cooperation, 
Please return the booklet. ' , , 



ERIC 
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TABLE 1 Task Inventory For Nursing Assistant Occupation - Rank Order 



ERIC 



PERCENT OF SCHOOLS INCLUDING TASK IN CURRICULUM 
AVERAGE PERCENT OF TIME SPENT BX^ALL MEMBERS 
AVERAGE ^PERCENT, OF TIME SPENT BY XEMBERS PERFokJUNG 
PERCENT |F MEMBERS PERFORMINd 




Ranked by' 

A. •COOlfclNATINC AND^(JOMMUNICATING 



J Assist patient in placing telephone calls 

5 AssiVt wit^i admitcing procedures 
J.2 Relay>4iifapinaltion 

1 Assist in introducing patient #to unit 

7 • Assist with trartsf erring, the patient 

6 Assist vith discharge procedures 

10 Obtain and deliver items for patient's 
personal use ■* ^" , ♦ • 

11 Uiiport violations of regulations 

8 Care of patient's flowers 

4 Assist patient in writing lett/rs* and messages 

2 Assist in recffeational activities vHth patient 
15 Use Che intercom 

13 Secure patient 's/valuables 

14 Sort requisitions and change slips 

9 File patient's charts and records , 

B. MAINTAINING A CLEAN, SAFE- ENVIRONM'ENT 

12 Keep equipmc^nt £n order 

9 Distribute supplier and equipment to * * 

patient's room ^ \ 

19 Report unsafe conditions- V ' 

23 Straighten patient's room 

2 Adjust hospital>bed and^side rails i * 
1 Adjust environmental' f^Qtors it* patient's 

^ .room ' \ . 

5' Check and position signal cord for patient 

17 Prepare soiled linen for laundry 

10 Follow proper isolation techniques *^ 

18 Report posts 

24 Straighten service area on unit » , 

3 Assemble linen packs ' 
15. Practice eviicuation procedures , . 
12 Keep equipment and supply trays in order 

7 Clean,, instruments and supplies' ' 
22 Stoqki and store" equipment and supplies, 

such as utenails, paper goods, linens, 
disposable materials 
,16 Prepare equipment, instruments, ,dnd^ . 

material tor sterilization 
14 Operate. special position bed (circle, 

Stryker fraijje, etc.) ♦ , , . 

11 Inventpry equipment and supplies *^ 

♦ ■*» 
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97 


40 


37/- 


70 


OA 


0*4 




1 on" 


87 


64 


56 


100 


87 


63 


54 ■ 


100 


84 


65 


55 


lOD 




65 


52 


90 


77 


50 


39 


80 


"74 


53 


39 


100 


68 


46 


34 


80 


68 


36 


■ 24 


30 


65- 


5i 


33 


50 


65 . 


" 49; 


32 


90 


58 


36 


33 


70 


- 2& 


. 51 


14 , 


30 


23 


57 . 


' 15 


10 



lOO 8] 



81 . . 90 



94 



74 
55 
."75 
'61 



90 - 
100, 



7<1 
53 

•71 100 
59 \100 



50 • 


67 


61- 


lOp' • 


■'87 


67 


'55 


100 


84., 


68 


57 


- 80 


81 


62 


50- 


, 9-0 ' 


74 


' 45 


34 


, 90 


71 


66 


47- 


*90' 


"71 


54 


39 


. 80- 


,6'8' 


47 


32 


T 80 


. . 61 ■ 


64 


50* 


70 


61 


59^ 


36' 


. 80 


\-55... 


•'64, 


• 

35 


70 


42 


52 


22' 


. 60" 


35 


64 


• 23 


■30 




51 


50- 


^ •20 











0 
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• TABLE 1 .(Cpnciniied) " 

PERCENT or SCHOOLS ' INCLUDING TASK IN CURRICULUM 
AVERAGE PERCENT OF TIME SPENT BY ALL MEMBERS 



AVERAGE PERCENT Of TIME SPENT BY, MEMBERS PERFORMING 



Ranked by. PERCENT OF MEMBERS PERFORMING 

8. ^Cleaix sterilizing equipment . ' 

6 Glean and maint^n EKG equipment after test 

..^21 Sterilize equipment by boiling water or placing 

\ in solution such as surgical instruments 

^0 Sterilize equipment and supplies in autoclave, 

such as surgical instruments, linen packs 

.4 Assemble surgical 'or obstetrical packs, such 

as instrument packs - ^ 

25 Test sterilizer with sterilization color 
indicators 

C- CARING FOR THE PERSONAL NEEDS OF THE PATIENT 



10 
5 
12 

2* 
6 
7 
20 
4 
27 
19 
k3 



Care for or assist patient in caring for hair 
Assist patient in standing 

Check and position the bedside table and over- 
bed Jtable of patient" 

Straighten patient's bedding ' 
Assist patient to get in and out'' of bed 
Assist patient in walking 
Give or assist patient with oral hygiene 
Assist patient in dressing and undressing 
Provide for privacy of patient 
Give or aissist patient in taking bath 
Position patient in safe and comfortable 
position . ^ ^ 

22 Movo^ patient to and from a w'heelchair 
25 Transport patient dv stretcher and wheelchair'^" 
ii Give backrubs to patient 

Giv;e 'general skin care to comatose or semi- 
comatose "patient r ' ' 

'Give general i^kin cate to patient in restraints 
As.^dsC patient in walker use 
Move patient between stretcher and bed 
Give generi^l skin care to patient in casts 
Give general okin'care to patient with 
\iecubitus ulcers 

Care for or assist patient in caring for 
* toenails and fingernails 

>Give ^general. skin care to patient in traction 
Assist patient in crutch walking 
Use msciianical device to move patient ^ . , , 
Assist in applying or removing artificial 
limbs of patient , / 

Ass'ist with or shave the ipale patient 
Assist in putting on or removing braces of 
patient * * . " 

I • '. 58 ' ■ 



14 

16 
6 

.21 
15 
18 

11 

17 
3 

26 
1 

9 

9 



35 


55 


19 


20 


19 


43 


8 


• 0 


16 . 


54 


9 


30 


13 


61 ' 


8 


10 


13- 


33 


4 


20 


3 


^ 4 


2 


10 


100 


74 


• 

: lit 


• 

100 


100 


72 


■72 


100 


100 


69 


69 


100 


97 . 


78 


■ 75 


100 


97 


77 


74 . 


100 


97 


74 


71 


100 


97 


72 


70 


100 


97 


168 


65 


100 




6V 


65 


90 


.94 ' 


82\ 


77 

• 


100 


94 ■ 


75 




100 


94 


67 


\3 


lO'O 


94 


63'. 




90 


90 


63 


57 


100 


87 


17 


. .62 


100 


87 


6L 


■53' 


90 


87 


59 


52 


80 


84 


59 


, 50 


.100 


77 


55 

t 


' 43 


90 


74.' 


, ! 

83 


c 

' 62 


99 


74 


59 


44 


100' 


68 


61 


41 ' 


90 


'65 


41 


'27 


.30- 


55 


.51 


. 28 


70 


52 


43 


22 


20 


, 45 


61 


28, 


90 


42 


I 

40 


17 


30. 
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TABLE 1 (Continued) 



Rankjed by 



PERCENT OF SCHOOLS INCLUDING TASK IN CURRICULUM 

AVERAGE PERCENT OF TIME SPENT BY ALL MEMBERS ^ 

AVERAGE PERCENT OF TIME SPENT BY MEMBERS PERFORMING 
PERCENT OF MEMBERS PERFORMING j | 



/assisting with NUTRITION AND ELIMINATION NEEDS OF PATIENTS 



Assist patient In eating 
Serve food to patient 
Assist patient In using bedpan 
Observe* measure » and report food and fluid 
Intake 

14 Observe, measure, ani report output of 
patient elimination 

' 8 Collect food trays 
2 Assist patient in going to bathroom 

15 Position patient for meals 

4 Assist patient in using bedside commode 

16 Serve between-meal nourishment 

10 Feed patient 

9 Distribute drinking water 

6 Assist with or remove fecal impaction 

5 Assist patient in using urinal' 

7 Check food trays against patient diet list 
12 Help patient select diet items 

11 Give tube feedings 

E- ASSISTING WITH TREATMENTS / 

/' 

38 Collect a routine urine specimen 
53 Measure and record contents of drainage 
bottles and bags 

78 « Count and record pu^it 

79 Take and record oral^ temperature 
26 Assist in preventing bed sores 

.85 Test urine for sugar 
18' Apply ice bags . 
82 Count and record respiration 
45 Empty- drainage bottle and bags 

80 Take and record patient's height and 
weight / ^ ^ 

81 Take and Record, rectal temperature . - 
« 84 Test uriho. for acetone „ 

37 Collect a clean catch urine specimen 
30 Assist patient -to tprn, cough, and deep 

bre^ithe i 
51 Instruct patient with regard to 

collection of specimen 
71 Report appearance of body discharges 
72/ Report condition of skin 

35 Assist with or connect catheters and tubing 
to drainage 
/ 20 Apply restraints 
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TABLE 1 (Continued) 



PERCENT OF SCHOOLS INCLUDING TASK IT CURRICULUM 
AVERAGE PERCENT OF TIME SPENT BY ALL MEMBERS 



AVERAGE PERCENT OF. TIME SPENT BY MEMBER^; PERFORMING 



Ranked by PERCENT OF MEMBERS PERFORMING 



V 



10 Apply cold compresses 
8' Administer tepid baths 

41 Collect stool specimen 
58 Prepare and give an enema 
7 Administer sitz baths 

11 Apply cold packs 

27 Assist in prev^ting foot drop 
.39 Collect a 24-h<^ urine specimen 
54 ^Observe sterile techniqu)BS 

29 Assist patient to dangle 
40 Collect sputum specimen 

1 [Administer alcohol baths 
77 Measure and record blood pressure 

15 Apply hot compresses i 

83 'Take and record' temperature by auxiliary 
method 

Administer hot soaks / 
Administer cold soaks/ 
Strain urine for ston^es 
Apply hot water bottle 
Position overbed cradles 
Prepare and give a Vaginal douche 
Give perineal care j 
Give colostomy care' 

Apply ace bandagesand elastic stockings 
Apply thermal blanket 
Apply heat lamps 

Assist witl) post-norteta care . / 

Apply non-sterile external medicine 
Instruct and as^sist patient, in regard to 
disrobing and examining positions ^ 
Apply heating pad^ 
44 _Dxape patient f or lexamination or treatment 
'34 Assist with irrigating bladder 

12 Apply heat cradles^ 

4 (Administer medicOT|pd baths 

28 ! Assist patient in ^iierapeutic exercises. ^ 
70 'Record pertinent data on specimen contaii^r, 

and place in proper \storagG. 
43 1)0 pre-operative shaving 

16 Apply hot packs \ 

6 Administer oxygen per \ mask 
56 Position trochanter rolls and sandbag 
21 Apply rib belts \ 
31 Assist patient with posVuml drainage 
52 Maintain traction equipment 
75 S^t up and regulate oxygW equipment 
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TABLE 1 (Continued) 

PERCENT OF SCHOOLS INCLUDING TASK II 
AVCRi\GE PERCENT OF TIME SPENT BY 
AVERAGE PERCENT OF TIME SPENT BY 
PERCENT OF MEMBERS PERFORMING 



CURRICULUM 

MEMBERS ■ 

BERS PERFORMIN(- 




46 Give artificial respiration 
5 Administer oxygen per catheter 

22 Apply roller bandages 
.66 Prepare skin for surgery 

68 Prepare tray for dressing ohange 
74 Set up and regulate humidifier 
24 Apply T, straight, scultetus, b/east, 

and triangular binders 
49 Give whirlpool treatments 
33 Assist with EKG*test 

69 Prepare tray for prep tea 
32 Ac-'iist physician in appl^/^ation of cast 

■ 73 Set up and regulate aspirator 

59 Prepare ear, nose, and/tnr.oat tray 

64 Prepare necessary materials for minor 
surgary 

23 Afrly skin tractio 
42 Connect patient X.^ monitor 

60 Prepare general yphysical examination tray 

65 Prepare rectal /tray 

62 Prepare gyneccOLogical tray 

67 Prepare sur&lcal trays-. and dressings for 
minor sufgiary 

63 Prepare iojection tray 

61 ' Pjepare ;^neral surgery traji 



35 
32 
32 
29 
29 
29 

29 
23 
23 
22 
19 
19 
16 

16 
16 
13 
13 
10 
10 



44 
56 
41 
60 
60 
56 

48 
37 
35 
60 
57 
52 
54 

45 
40 
61 
53 
71 
62 



6 64 
6 50 
6 50 



16 
18 
13 
18 
18 
16 

14 
8 
8 
18 
11 
10 
9 

7 
6 
8 
7 

. 7 
6 

4 
3 
3 



61 



{ 



APPENDIX B 




PLEASE REPLY TO : 

OR GERTRUDE M ENLOE 

VOCATIONAL CURRICULUM DEVEtO^MFNT 
ft RESEARCH CENTER 
P O BOX 657 

NATCHITOCHES LOUISIANA 71457 



STATE OF LOUISIANA 

DEPARfMENT OF EDUCATION 

J.MICHOT 



STATE v.,. CRfNTCNDCNT 
P» O BOX 440€4 
BATON ROUOI^. LOUISIANA 70t04 



October 16, 1975 



Dear Rcvie'v.cr: ■ 

You iKive been selected to serve on a field review. team in your specialty 
area. Pl-*.t>c "review the enclosed curriculum and compiete the following form. 
Input from vou will be usud as a basis for improving certain items befote 
this material is dit>.^.oninated and used in tiie "classroom. The sequence of 
instruction, performance objectives and criterion-referenced measures were 
prepared by a bmali team of people— this, field review makes it possible' to 
gather input from a large numbe.r of experts who are potential users of this 
produc t . X • 

I 

This performance-based curriculum has been reviewed and approved for 
dissemination by a committee of supervisors from the Bureau of Vocational 
Education, State Department of EducatioitT A copy of this evaluation is^ 
attached. 



Sincerely yours, 




Gertrude Knloo • 
Project Director 



GMK/clc 
Attachment 
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Instructions to the Reviewer 

Carefully review each stated performance objective and criterion- 
reference meabure as well as the scope and sequence of each unit of instruction* 

Please complete the following chart by recording any chan>>es or recoinmenda- 
tions you would like to see included in Xhe final draft by using the following 
scale: 

I • , 

5 Satisfactorily stated Performance Objective and Criterion-Referenced 
Measure 

4 Unsatisfactorily stated Performance Object ivc and Criter^ion-Ref erehced 
Measure 

3 Included in your present curriculum stated scope and sequence » 
2 liOl invlmkA in present curriculum in the stated scope and sequence 
1 Uu:> uuide will be us^'ful Uy me and my students 
0 I tMn not use this guide ^ 
Recommended Ciianges and Comments 



Pa^e 



Unit 
Number 



Performance i Cr iter ion- 
object ivi« j Referenced 
N'umber Measure " 
(i<<ite ^ ♦^r 4) J Number 

, (Rriie 5 or A) 



Not Included 
in Present 



IncluQed in Present 
Curriculum in this 
order (Rate 3 or. 2) ^ Curriculum in 
' I this order 
I (Rate 3 or '2) 



Comments: 1. This guide vil\ be useful to me af.d my students as I 
performance based material. Yes No 



use 



ERLC 



2* 1 ^^^^ "'^^ material as n guide or supplement 

to the material 1 presently use* ' 
.(If yC^u care to make additional commento, please use reverse 
side Qf this page) 
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PtCASC REPLY ^O- 

Dm GCRTRUOC M ENLOE 

VOCATIONAL CURRICULUM DEVELOPMeSiT 

k RESEARCH CENTER 
i 

P O SOX «57 

NATCHITOCHES. LOUISIANA 714S7 



STATt Of LOUISIANA 
DEPARTMENT OF EDUCATION 

LCXJIB J. MICHOT 

STATC fUK'CRfNTtNDENT 
P. O. BOX 440«4 
BATON ROUGE. LOUISIANA 70S04 



\ 



.Wl/tM6tR 4, 1975 




I 

W REALIZE liOK I'USV H'ti.ARt 
BUT 

WE mV VOliR ilCSlCKSl 

TO JUL niw m'ili'- 

OF THL 

ccV.rETt.vcy- basfo cum cuiu: ( . 
pROJtcT vmcroK, 
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SPECIAL NEEDS ASSESSMENT OF STUDENTS ENROLLED 
IN VOCATIONAL-TECHNICAL SCHOOLS 

Interviewing Quest ionaire 

School: ^ 



1. What percentage "bf your potential (those tested for admittance) students are: 

^ Special Needs Students? 

Physically Handicapped Students? n 

2. Do you have a Special Needs Instructor or Pre-vocational Instructor? 

Yes No 

3. If so, ho many? 

4. How many hours per day do your students get special help? 
MaxinuiP hours Minimum hours \ ^ 

5. The special help is in the areas of: (please rate 1, 2, 3) 

Language skills * -«w 

Arithmetic skills \ 

Reading skills * 

* ■ 

6. To what extent do your instructors cooperate with the Guidance Counselor(s) 
and Special Needs Instructor(s) in the following program areas: 

1. 'Air Conditioning/Refrigeration? , ^ 

2. Drafting? - : 

3. Electronics? ^ 

4. Nursing? 

5. Office Occupations? > 

' 7. Ate you familiar with the competency-based instructional materials developed' 
during the Summer, 197$ by this project staff? Ye^^^ No 

V,. Do you think use of competency-based instructional materials wl,ll help the 

Special Needs students? Yes ^ No 

• «• 

Hov; can the mater ials developed (competency-based) be changed to aid the 
Special Needs or Handicapped students? 

Addition 

Deletion 

10. U'nat testing materials do you use to screen your students to determine those 
. with special needs? (Please give titles and publishers) 
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11. How long does a student remain in a special needs class? 
Maximum Minimum 



12. l.liat teaching materials arc used in helping your special needs students? 

(Plea,->e ^ive titleb and publishers o£ materials. If possible, give us a sample) 



13. What Is your dropout rate (non-completions) from the school in the following 
arcj^s? (Please estimate if you dp not have available data) 

Overall sch^pol programs 

Air Conditioning/Refrigeration ( 

Drafting 

Electronics 

*lMrsing 



Office Occupations 



14. Mien they drop out, do they usually have a marketable skill? 
Yes No 

13. Do you keep Col low-up records on completions? Yes No 



Ih. lo ' (tu keep placemenL records? If so, are most students ^ployed in areas of 
I raiaiu.: Yes No 
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APPENDIX D 

INSTRUCTIONAL MATERIALS USED IN SPECIAL NEEDS PROGRAMS 
Activities for Readiag Improvement s Austin: Steck-Vaughn Company. 
Algebra . Austin: Steck-Vaughn Company • 
Basic English . Austin: Steck-Vaughn Company. 

Basic English Review . Dallas: South-Western Publishing Company. 

Basic Essentials of Mathematics, Part I . Austin: S teck-Vaughn 
Cpmpany . 

Basic Keys to Spelling . Chicago: J. B. Lippincott Company. 

Basic Mathematics Review . Dallas: South-Western Publishing Company. 

Basic Reading. 3ook I . Austin: Steck-Vaughn Company. 

Basic Reading, Book II . Austin: Steck-Vaughn Company. 

electronics Mathematics Workbook . Natchitoches , Louisiana: Vocational 
Curr^'culum Development and Research Center. ^ 

English Practice for Mastery . Austin: Steck-Vaughn Company. 

English, the Easy Way . Dallas: South-Western Publishing Company. 

Gateways to Correct Spelling . Austin: Steck-\aughn Company. 

Guidebook to Mathematics , Oklahoma City: Economy Company. 

Junior High B Programmed Mathematics ,- ESP Inc., 2304 E. Johnson, 
Joncsboro, Arkansas. » 

Langua>;e, Book 1 > Austin: Steck-Vaughn Cojiipany. 

Languav;e, .Book II . Austin: Steck-Vaughn Company. 

Mathematic:^ for Auto Mechanics * Natchitoches, Louisiana: Vocational 
Curriculum Development and Research Center. 

M.ithematics for Technical and Vocational Schools . John Wiley & Sons, 
Inc. . ,4^ 

Reading for Meaning , Grades 4 - 12. Chicago: J. B. Lippincott 
Company . 

Vo-Tech%ocabulary Study , Pak 2, Inc. P. 0. Box 6467, ^Corpus 

Christ i, Tdxas. 

67 

n 



Welding Mathematics , Natchitoches, Louisiana: Vocational Curriculum 
Development and Research Center • / . , 

Working with Nun^bers , Austin: Steck-Vaughn Company. 
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